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This report confirms what everybody already knows: 
many people find public speaking nerve-wracking.  

But as a creative student - and as a professional in 
the creative industries - you need to speak in public 
all the time. Critiques, making presentations for  
assessment, speaking in meetings, pitching for  
business, speaking at events. The list is long. 

Communication skills are essential for progressing in 
a business or an employability environment, says Tim 
Hoar, Associate Director of Enterprise and Innovation, 

Central Saint Martins: “The ability for a creative  
graduate to articulate their proposition in the market 
and to a client is a vital tool.” 

“in small groups, i’m 

more chilled out. in 

larger groups i feel a 

brick wall comes down 

in front of me.” 

stuDent, universitY of tHe arts lonDon

Hilary Baxter, Course Leader, Theatre, Wimbledon, 
echoes a similar sentiment: “To speak and be  
listened to is a skill that everyone professional needs 
in the contemporary workplace. To be heard is to be 
taken notice of.”

Talented students at the University should not be 
held back by a lack of confidence or avoidance of 
public speaking. It’s even more imperative in tough  
economic times, with The University of Glasgow’s 
report ‘Employers’ perceptions of the employability 
skills of new graduates’ indicating that communication  
and presentation skills are high on the list of must-
haves for employers.

WHY is it neeDeD?
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Other issues the project will consider include  
widening participation and whether participation 
is affected by diversity (gender, disability, ethnicity 
etc). Silvia Sovic has already found in ‘Coping with 
Stress: The Perspective of International Students’ 
that public speaking can be “immensely stressful for 
international students”.

“i get scared of being  

judged negatively. 

When i have to speak 

in front of many  

people i can’t breathe 

properly and my  

voice falters.” 

stuDent, universitY of tHe arts lonDon 

This project aims to find the best solutions for  
dealing with this very common issue. It is evident 
that there is a large number of existing opportunities 
for students to present to each other and to industry 
at various stages of their course. 

We are aiming to consolidate and build on the  
identified good practice to find tangible ways to take 
this forward and integrate support into courses. 

There are many talented students at the University  
who may not be maximising their potential  
and therefore missing opportunities. There 
should be an equal platform for all students to  
communicate about their work and to take and  
make opportunities.

This Teaching and Professional Fellowship has given 
me the chance to explore this subject more and find 
practical ways in which we can support the students 
at the University. 

Why is it needed?

credit: lydia evans
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Consultation with Course Directors indicates 
that this is something that is really needed.  
I spoke to 65 Course Directors, Tutors and Course  
Adminstrators as part of the project. 87% said their 
students needed support with public speaking.  

“this is hugely significant to my course 

clusters. if you ever want to deliver any 

workshops or anything then we would 

warmly welcome your input.” 

paul Mcnicoll, course Director, Ba (Hons) 

fasHion Design anD DevelopMent

 
Do students need support with presentation skills? 
“Yes, en masse,” says Candida Moriarty, Course 
Director, FdA Production for Live Events and Televi-
sion. “We do support students but it’s not sufficient 
for all levels of need as some require more support 
and guidance and, most importantly, practice.”

The importance of presentation skills is recognised 
and being addressed, but there is not always the 
time or resources to address them fully. Claire Swift, 
Course Director, BA Fashion - Pathway Menswear, 
says, “Whatever the students’ background, there are 
barriers related to presentation skills and we do not 

have the time to train them properly in this area...  
I think it would be really good if we could integrate 
some of your presentation skills, tips and techniques 
into the courses.” 

Valerie Palmer, Senior Academic Co-ordinator, BA 
Graphic Design, also says,“We support the students  
as best we can as tutors, but there is no time  
allocated specifically for presentation skills, although 
it is an assessable element.”

“i can imagine a lot of 

students actively seek-

ing this support, in an 

evermore competitive 

work environment.” 
Marko WascHke, unit leaDer, reflective 

Discourse / filM project, lcf

80% of the Course Directors that responded said 
that they wanted to know more about training or re-
sources once they were available. This  indicates that 
there may be sustained interest in the outcomes of 
this project.

WHat tHe course Directors saY
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The aim of Speaking Out as a Creative Student  
is to identify effective ways to develop student  
presentation skills and confidence. 

Researching user needs, and testing out models of 
providing support, will help provide the basis for spe-
cific and targeted recommendations for presentation 
skills support to be embedded onto the curriculum. 
 
The ultimate purpose of the project is to enable  
students to be comfortable and confident when 
speaking in public, helping them to make and take 
opportunities in enterprise and in industry.

The project is broken down into three areas:

1) Assess existing support for confidence and  
presentation skills within the University and in other 
creative institutions.

2) Undertake research on student attitudes to public 
speaking by means of surveys and interviews with 
students at the University. 

3) Create pilot events that respond to the needs of  
students and teaching staff, and then evaluate the 
events to see what worked and what didn’t.

What are the aims?

WHat are tHe aiMs?
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When I passed up the opportunity to pitch a business 
idea in front of 50 people, I realised how many oppor-
tunities that I had missed, or would miss in the future, 
just by being nervous about speaking in public. 

I started a social enterprise called Speaking Out to 
confront the problem for myself and for the many  
other people I’d encountered with the same feelings. 
The primary aim is to help people feel more comfortable  
and confident with public speaking, especially  
engaging with people who avoid participation.  

We deliver events and workshops that draw on the 
informality of the social innovation and digital sec-
tors. I feel strongly that we should help students find 
their own voice and be comfortable expressing it in 
any situation, as well as encourage conversations 
rather than performances.

Katie Streten, Head of Digital Planning for Imagination 
and a core collaborator for Speaking Out, sums it up 
well:  “I think it’s an important life skill to be able to 
stand up and deliver a short and clear speech,” she 
says. “Having the confidence to do that takes you way 
beyond justifying your work – it ensures that voices 
that might not otherwise get heard are heard. It’s 
good not just for the individual but for society.”

Speaking Out has won Striding Out’s Future 100 
Award for social enterprises and an UnLtd Higher  

Education Catalyst Award. It is also supported by 
Business in the Community. We have delivered 
events for organisations ranging from the Greater  
London Authority at City Hall to the Girl Geeks,  
a group that supports women in technology. Feedback  
includes: “It has helped me approach public  
speaking in a different way. Inspirational.” 

 
I have been working for UAL’s Enterprise Centre for the 
Creative Arts (ECCA) and now for Student Enterprise  
and Employability (SEE) for 2 and a half years. 

Speaking Out as a Creative Student combines the aims 
of my role at SEE with the work I am doing with my  
social enterprise Speaking Out: develop presentation  
skills and confidence to help students start  
businesses and get great jobs.

speaking out approacH

credit: valentina schivardi
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speaking out approach

credit: valentina schivardi

“i really don’t like public speaking.  

i get self-conscious when i realise  

everyone is looking at me and  

suddently there is just the sound of 

my voice. i also think the audience 

look really bored. i’ve been very 

nervous doing presentations for this  

project but i am learning a lot and 

getting more comfortable - i think!’
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My main strategies for the project are:

• Build the project on collaboration and partnerships,  
based on the model developed at ECCA. This ensures  
cross-university working and efficient use of expertise  
and resources.

• Work with ArtsTemps, the in-house temping  
agency, to source student staff so we can work  
closely with students throughout the project and  
simultaneously develop student enterprise and  
employability skills. 

• Use my experience with social enterprise, Speaking 
Out, to design innovative events with real impact.

• Draw on my personal dislike of public speaking 
to empathise with students who are nervous, and  
create effective communication to engage them 
and to devise events that address their needs.

• Use the short time-frame available for this project  
to my advantage to demonstrate how I can run the 
project in a lean and high-impact way, ensuring  
it remains sustainable after the project has ended.

• Consult widely with staff and students to ensure that  
elements of the project will be designed around 
user needs.

• Survey – 30 survey respondents

• Case studies – 6 students, who participate  
   in one event 

• Good practice research – 5 UAL staff and  
   5 people from other creative institutions

• Online resource – 1 set of web resources

• Events – 3 events

• Course rep event – 15 participants

• Graphic design – 25 participants

• ECCA event – 50 participants

• Report – 1 report

• Recommendations – 1 set of suggestions  
   for a continuing programme

oBjectives
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These are the core elements of the project:

gooD practice researcH

Researching current activity around public speaking  
confidence and skills support at the University and 
beyond, so we can build on existing work and share 
good practice. 

This involves attending a series of events and   
workshops at the University and speaking to staff and  
others who are delivering support.

case stuDies

Interviewing a selection of students about their  
feelings about public speaking, what kind of  
provision they are currently receiving and what 
they would like support with. Each of the students 
will attend an event.  

surveY

Sending out a detailed survey to a larger number 
of students to find out more about how creative  
students feel about public speaking and making  
different types of presentations. 

Questions cover issues such why they might feel 
nervous, how often they present and what scenarios 
are better or worse.

report

Collating all the findings from the research and 
events to provide conclusions and suggestions on 
how to take the programme forward and embed at 
course level.

events

Running three pilot events as part of Speaking Out 
as a Creative Student to investigate different delivery 
methods and contexts. 

• ‘Communications Skills for Course Reps’: training  
on presentation skills and confidence to help the  
student Course Reps fulfil their duties.

• ‘Presenting to Industry’: London College of Commu-
nications studio-based event to prepare students for 
a presentation to the publishers Dorling Kindersley.

• ‘Speaking Out as a Creative - presentation skills 
made easy’: an event to develop enterprise and 
employability skills in collaboration with the Enter-
prise Centre for the Creative Arts (ECCA). 

online resources

Creating online material, including videos and top 
tips guides, to be added to a dedicated website and/
or on UAL sites.

speaking out approach

activities
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I wanted to collaborate with students on the project 
as it has proved an effective model during my work 
at ECCA, where I manage Making Money from your 
Creativity. This programme gives students the op-
portunities to work on freelance projects, helping 
them develop practical skills for employability and 
enterprise.

We have worked with ArtsTemps, the University’s in-
house temping agency, who have sourced members 
of student staff to work on Speaking Out as a Crea-
tive Student. 

The core team also consists of a supervisor and 
workshop leader. In addition, we engaged seven stu-
dent interviewees via ArtsTemps.

I identified five key areas of support needed:

• Research – quantitative and qualitative, covering 
help with surveys, evaluation, data analysis and 
research with students

• Events - speakers, workshop leaders and co-
designers of events

• Film-making – to edit video resources and to film 
at events

• Graphic design – to create a strong visual identity

• General assistance – at events, with website  
content and communications

tHe project teaM

credit: proctor archives on flickr
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Adam is a researcher, working on quantitative data 
and analysis, drawing on his Excel skills honed in 
his time as a junior trader at Citigroup. He is also 
providing general assistance from helping out at 
events to helping create web content. He completed 
his foundation in Graphic Design and Illustration at 
Chelsea last year and has worked regularly at ECCA, 
assisting with everything from events to the web-
site, and winning ArtsTemp of the year in 2010. He is  
currently doing an MA in Illustration and Animation 
at Kingston. 

the project team

aDaM HaYes

Researcher and project assistant, Foundation student, Chelsea

“My problem is that i’m a blusher. no 

matter how calm i feel in the lead up 

to speaking in public, the first few 

moments will see me go bright red 

in the face. once i get through this, 

though, i find i can relax and enjoy 

it. i’m not a great fan of the sound 

of my own voice, which makes things 

a bit tricky.”

credit: valentina schivardi
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Pamela has been researching the range of presentation  
skills support that is taking place in other creative  
institutions, as well at looking at key projects and  
findings in the UK and internationally. Pamela is a 
Doctoral Candidate at UAL, a researcher and a writer. 
She is currently researching transnational identity for  
art practitioners from Asia living in the UK, USA and 
Australia. She writes for a number of journals, includ-
ing Third Text, Art Monthly, Yishu and Asia Art Archive. 

paMela keMBer

Researcher, PhD student, Chelsea “i actually enjoy public speaking – 

it offers the opportunity to share, 

communicate and gain feedback 

for your ideas. i’m confident about 

speaking in public, mainly because 

i have been presenting for many 

years as a part-time lecturer and 

curator. However, this is not to say 

i do not feel slightly nervous about 

getting up to speak in front of an 

audience, but this soon disappears 

once i begin to present.” 
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ricHarD cousins

Graphic Designer, student, LCC

Richard has created the graphic identity for  
Speaking Out as a Creative Student. He graduated 
from LCC this summer with a well-deserved First.  
He worked on the idea that public speaking can 
be about conversation, not performance, and so  
designed a logo that uses two speech bubbles, 
styled on iPhone text messaging. This indicates that 
audience and speaker can interact with each other 
and have an informal, two-way conversation. He’s  
designed everything from templates for presentations  
and title slides for the video resources to web images  
and this very report. He has worked with ECCA to  
design the graphic identity for Enterprise Week 
2010. We nominated him for Student Employee 
of the Year at the National Association of Student  
Employment Services Awards; he won the 
award for UAL and has been nominated for the  
National Award. 

“i used to feel nervous and worried about speaking  

in front of people, and i was always worried 

about whether i would communicate what  

i wanted correctly. i find it hard when there are 

lots of people all staring at you, waiting for you 

to talk. it is better to speak in an informal setting  

where discussion is encouraged. But s ince 

learning to speak about my work more through 

university, i have become more confident about 

public speaking. i think it is key to be passionate 

about what you are speaking about and you will 

automatically feel more confident.”

the project team
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James is working as film-maker and video editor for 
the project, including filming LCC students present 
their ideas on the future of the book to the publishers  
Dorling Kindersley, filming three talks at a pilot 
event in collaboration with ECCA and editing video 
resources. He is a recent graduate of LCC, where he 
studied BA Film & Video. He is pursuing a career in 
film-making and currently working as an assistant  
director on several projects, while working on some 
experimental video pieces in his spare time. The 
most recent film he produced won an award at the  
European Spiritual Film Festival in Paris earlier this year. 

jaMes pitt

Film-maker, graduate (2010), LCC

“Being involved with this project has 

actually been of great help to me 

personally. the speaking out talks 

in particular helped me prepare 

for a best man speech that i had to 

give. the techniques i learnt helped 

me make a great speech and i even  

enjoyed it!” 

credit: valentina schivardi
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katie streten

Workshop designer and leader 

Katie Streten, Head of Digital Planning at Imagination,  
has been the key trainer on the project. She has 
extensive experience of speaking as a professional 
at conferences and events and has collaborated on 
several of the events delivered by social enterprise, 
Speaking Out, outside the University. Her approach 
is very practical and supportive. She gathers infor-
mation about the group to help design the event or 
workshop so it serves the needs of the participants. 
Katie’s role at Imagination includes responsibil-
ity for developing insight, as well as constructing  
narratives for/with brands and making them happen 
in a digital environment. She was Managing Editor 
of 4Learning for Channel 4, managing the provision 
of creative educational projects and responsible for 
all of the channel’s factual output on the web from 
News and Sport to Culture, History and Science.

“i enjoy public speaking. i like the 

challenge of putting my point across 

and the intellectual stimulation  

of structuring an argument. i don’t 

enjoy asking questions in public 

forums because i feel that perhaps 

that question has already been 

answered and i have missed it. it’s 

more tricky to prepare for because 

you are answering on the fly. i hate 

to look silly!”  

the project team

credit: valentina schivardi
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Elaine supervised the project, giving valuable  
advice and suggesting ideas and contacts through-
out, as well as providing support in the face of any  
challenges. She started her career in London working 
as a producer for film and corporate communications  
companies in the eighties. In the early nineties she 
was appointed Director of PR and Placements for an 
art & design HE college. Prior to working as Head of 
Creative Careers at the University of the Arts London 
she contributed to professional practice modules 
at different art and design institutions and worked  
freelance in design, film, photography and copywriting.  
Having originally studied painting at art college,  
followed by a degree in Art History/Cultural Anthro-
pology, she has now returned to developing her fine 
art practice. 

elaine BanHaM

Supervisor, formerly Head of Creative Careers

“for me it’s a matter of degrees.  

i enjoy speaking out in smallish groups 

and relish how sparky discussion  

can be, and if i am passionate about 

a subject or work then i’m in my  

element. But i honestly couldn’t say  

i enjoy formal public addresses!”
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One of the key principles of the project is to work 
in partnership with teams across the University to 
share resources and make the process cost-effective 
and as useful as possible for the students.

The organisations and people who are collaborating 
or helping on the project are listed below.

aluMni association

Georgina Tibbott, Assistant Office Alumni Co-ordina-
tor, helped with publicising events and consultation 
about speakers.

alto

John Casey, project manager, ALTO, discussed the 
UAL repository, currently in development, and how 
I could store learning resources developed from 
Speaking Out as a Creative Student.

artsMart

We scheduled two events – a practical workshop and 
a panel discussion – into Artsmart, which is a two 
day festival with an arts market and 40 employability 
and enterprise skills events delivered by ECCA.

artsteMps

Zoe Arch, ArtsTemps Coordinator, and Sinead 
Scrivener, ArtsTemps Administrator, from UAL’s  
in-house temping agency, sourced all the students 
and graduates for the project. They identified the 
most appropriate candidates for the roles and  
managing the recruitment and payment of staff. 

Bracket

Alison Coward, Director, from the agency that helps 
creative organisations benefit from effective collabo-
rative working, gave me invaluable advice around 
collaboration, as well as project planning training.

central saint Martins 

innovation centre

Some of Central Saint Martins Innovation Centre’s 
programmes include presentation skills development  
for students and graduates in relation to enterprise. 
I spoke to Tim Hoar, Associate Director of Enterprise 
and Innovation, and Paul Sturrock, who is running 
the Creative Industries Bootcamp, which includes 
work on presentation skills.

partners anD collaBorators
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centre for learning 

anD teacHing in art & Design

Ellen Sims, Acting Senior Educational Developer, 
has given a high degree of support from the initial  
Fellowship workshop, where she gave useful advice 
and suggestions, and throughout the project, including 
advice about embedding the support onto the  
curriculum. Lindsay Jordan, Educational Developer, 
gave expert advice about where to publish digital  
resources and the powers of Facebook.

consurgo

Consurgo, a social enterprise designed to support 
creative graduates with careers skills, collaborated  
on our event at LCC. Richie Manu, Director,  
provided the format and panellists for expert review  
of student presentations and also created a  
presentations skills guide.

counselling

Anne-Marie Bradley, Counsellor, and Bess Frimodig, 
Study Support Tutor, are helping students who are 
nervous about making presentations develop confi-
dence. I interviewed Anne-Marie and observed their 
workshop at the London College of Communication.  

fasHion Business resource stuDio

I collaborated with Adam Watling, Graduate Employ-
ment Officer for FBRS, which supports students into 
their first steps into industry. We ran a panel discussion  
at Artsmart, focusing on how you use presentation 

skills for generating and developing business.

isHe WeBsite

A website for staff who teach the Introduction to 
Study in Higher Education to share learning and 
teaching resources (www.arts.ac.uk/induction).  
Siobhan Clay, Project Coordinator, shared  
information about the site and how the online  
resources I am producing could be used there.

language centre

Conrad Heyns, Pre-sessional Course Leader, gave 
useful input about the need for presentation skills. 
I observed Roger Orwell, English Lanuage lecturer, 
deliver a workshop on presentation skills to stu-
dents with English as a second language, and he 
also shared information about his training material 
and thoughts on student confidence levels. Amanda 
Adorni, Lecturer, shared her useful account of a staff 
presentation training that she had attended. 

learning Zone anD 

liBraries service

David Bracegirdle, Learning Zone Manager, of-
fered the use of the presentation pods in the 
Learning Zone, complete with screens and magic 
mouse clickers, so students could take part in pres-
entation training for the Deutsche Bank Awards. 
We also ran a presentation practice workshop in  
collaboration with Wendy Coath, Learning Zone Advisor.  
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lonDon college 

of coMMunication

Sarah Temple, Information Design Course Leader 
and Industrial Placements Co-ordinator, has closely 
collaborated on the project with an event designed 
to support her students the London College of  
Communication. I have observed presentation  
sessions within her course, including students  
presenting about their year-out in industry and an  
informal critique in class, giving me great  
insight into the different types of presentations that  
students are required to do. David Philips, Tutor,  
collaborated on the pilot event and was very  
supportive of the project. Susannah Rees and  
Catherine Smith both spoke to me about their  
research and insights on presentation skills.

lonDon college of fasHion

Alison James, Head of Teaching and Learning, has 
given expert advice and talked to me about the  
presentation training she has run. She spoke at 
the ECCA event, which was filmed to be used as a  
resource, as well as giving advice about embedding 
support onto the curriculum. I also spoke with Oliver  
Furlong, Learning Support Manager, about his  
Action Research project and the presentation sessions  
he does with students, as well as Presentation Skills 
Space with recording facilities.

process.arts

Chris Follows, Senior Project Co-ordinator for Arts 
Learning and Teaching online, gave me a real insight 
into the website process.arts that he developed, 
which provides a space for people to share content 

partners and collaborators
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about arts practice. He is developing process.arts to 
be rolled out as a shell structure for other projects 
and we discussed the possibility of Speaking Out as 
a Creative Student being used as a pilot for this stage 
of the project. 

roeHaMpton universitY

I consulted my colleague Dr Sean Carey, Research 
Fellow at the Centre for Research on Nationalism, 
Ethnicity and Multiculturalism at Roehampton, on 
the survey and the interview questions, drawing on 
his expertise in research and analysis.

stuDent enterprise anD eMploY-
aBilitY (see)

Student Enterprise & Employability (SEE) supports 
UAL students and graduates to develop enterprise 
and employability skills. It is designed to help stu-
dents and graduates develop the skills and knowl-
edge they need to get jobs, freelance or create a 
business. 

I collaborated with Vicky Fabbri, Events Manager, 
on a pilot event with SEE. Pei-Chin Tay, Student and 
Graduate Development Officer, provided extensive  
advice on structuring research questions for interviews  
with students and information around embedding 
support onto the curriculum. 

I also observed a workshop she delivered to a 
course at LCC. Hannah Clements, Student and 
Graduate Development Officer for SEE, collaborat-

ed on a networking and presentation skills event 
for Artsmart.

stuDent aDvice anD 

guiDance services

Paul Rossi, Head of Student Advice and Guidance 
Services, has extensive experience creating students 
surveys, and reviewed the survey thoroughly for this 
project, giving advice on the format and questions. 

stuDent union

The Student Union were integral in communicating 
to students about the project, and Danny Bartlett, 
Communications Manager, worked hard recruiting 
student interviewees and promoting the survey to 
10,000 students. I collaborated with Josh Jones, 
Course Rep Coordinator, on the Course Reps Event, 
with Josh also leading a workshop group. Peter 
Johnson, Culture and Diversity Officer, gave support 
early in the project and reviewed the survey before 
it went out. 

WiMBleDon

Malcolm Quinn commissioned a workshop for his 
group of PhD students at Wimbledon. Hilary Baxter,  
Course Leader, Theatre, discussed and showed me 
students performing in the theatre and is due to  
collaborate with us and create a workshop for all her 
first-year students in October 2011.
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A key principle of the project is to review what is 
already going on in the University and build on the 
good work already taking place. 

I also want to help ensure that good practice and 
resources are shared, in order to improve the quality 
and consistency of support across the University.

I have attended events and workshop, and spoken  
to Course Directors and those who are delivering 
support for presentation confidence and skills.

at course level

I contacted approximately 300 members of staff, 
80% of which were Course Directors, around 15% 
Tutors and 5% other staff. 65 responded.

*87% of course leaders and staff who responded 
said that their students need support with speaking 
in public and making presentations.

The top 5 areas that students need support with are:

1. Language (English as a second language)
2. Confidence
3. Preparation skills
4. PowerPoint skills
5. Help with structure and pacing

• 46% said they provide specific support to students 
for public speaking confidence or skills.

• 80% of those who responded said they would like 
to know more about any training or resources once 
they are available

• 70% said they would be interested in talking more 
about what support their students might need.

 

There is a significant amount of activity taking place 
at all the colleges in the University. 

Here is a summary of the key points:

• Existing support is mainly focused around critiques 
and seminar groups where students talk about 

WHat’s alreaDY Happening at tHe universitY?

credit: valentina schivardi
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their work and present it to their peers
• Tutors give feedback
• Practice is a key element
• Some tutors give tips, either verbally or in the form 

of handouts
• There tends to be more feedback around content 

and ideas rather than presentation styles
• Some course tutors and leaders bring in support 

from outside
• Some do workshops or surgeries with the students
• LCF use the presentation suite to get students used 

to presenting.

 
DoMinic stone

Visiting Tutor, LCC 

“Tips are given on planning and self-preparation, 
as well as practical advice on content, presentation 
and medium. There is also advice on positioning, 
for example, ‘What do I want out of this? How can 

I align myself with the audience or interview panel’s 
position?’ We also look at stress and anxiety coping 
strategies and dealing with the threat of rejection, 
for example, ‘Am I asking a reasonable question or  
making a reasonable request? What’s the worst that 
could happen? How have I handled this stress before?’”

Dr DaviD DiBosa

Course Director, MA Art Theory, Chelsea 

“Students are required to present within a range of sem-
inar groups. Feedback is given on presentation skills as 
well as content and development of arguments.”

paul Mcnicoll

Course Director, BA (Hons) Fashion Design and  
Development, LCF

“We provide some support, mostly through  
tutorials, and students receive formal presentations 
from staff all the time (which can be referenced 
as examples.) Input is quite minimal in terms of  
specific support though.”    

laura lanceleY

Student Recruitment Manager, CCW

“We arranged for a company called Osmo (formerly 
Widening Communication) who worked with the 
group of student ambassadors in an all-day work-
shop to put together content for a presentation that 
they would deliver at Open Days. This was followed 

“students need sup-

port especially in the 

form of interviews, 

presenting their work, 

and pitching projects.

Dallas seitZ  

associate acaDeMic, lcc 
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by a half-day presentation skills session where the 
company ran a series of performance-type games 
and did practice run-throughs in the lecture theatre, 
giving advice on projection and how the students 
positioned themselves.”

alan Baines

Course Director, BA Graphic Design, CSM

“Yes, in a sense we do, as students on BA Graphic 
Design, have to give presentations from day one. 
They learn with practice and we do advise them on 
how best to go about it. I have a tips handout that I 
used to use and there are helpful tips on our Stage 1 
Blackboard site.”

Dallas seitZ

Associate Academic, LCC

“Students need support especially in the form of 
interview, presenting their work, pitching projects. 
Confidence and language but also setting up Power-
Points. I do a workshop on verbal presentations and 
PowerPoint.”

kate jaMes

Student Recruitment Manager, Wimbledon

“We help with presentation practice, voice projec-
tion, and familiarisation of spaces to present in. 
We do some very simple breathing techniques – all  
very basic.”

traceY Waller

Course Director, MA Graphic Design  
Communication, Chelsea 

“It’s through the students’ group tutorials. Support 
is given as part of the feedback about how they pre-
sent their work. However, we also feedback on their 
actual work at the same time. So it would be better 
to deal with it separately.” 

jon cairns

Course Director, BA Fine Art, Byam Shaw, CSM

“Presentations are given for formative assessment, 
practice and skill development. Briefing and guide-
lines are given verbally and in writing. With regards 
to confidence and anxiety issues, pastoral support is 
given when needed.”

HannaH fitZgeralD

Student Recruitment Manager, Camberwell

“I work with students who give presentations at open 
days and for quite a few of them this is either a rela-
tively new experience and it can be very nerve racking 
for them! I have employed an external company to 
provide training for students so that they can deliver 
their presentations. However, the training takes place 
before the open days start and they may not present 
immediately after they have been trained. So I offer 
additional support as we progress through the open 
days and students can practice what they’ll be doing.”

What’s already happening at university?
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HeatHer pickarD

Programme Director, Management Cluster, LCF

“We give the students sessions in the first term of 
Year 1 and again in Year 2 and many of the assess-
ments include a presentation element. Students are 
also encouraged to attend language skills develop-
ment through the language centre. We also help 
with skills development internally and with the pres-
entation suite and the media support team at John 
Princes Street, LCF.”

BrenDa polan

Course Director, BA Fashion Journalism  
(Print, Broadcast), LCF

“We do a little of this – especially in PR and Broad-

cast – but probably not enough. We look at use of 
voice, projection, timing, etc. The Course Director 
for BA Public Relations teaches presentation skills to 
her students – it’s an essential skill for them. Maggie 
Norden, Pathway leader for Broadcast of BA Fash-
ion Journalism , brings in a specialist voice coach to 
teach voice-over and presenting.”

valerie palMer

Course Director, BA Graphic Design, CSM

“We mainly do presentation practice as we operate 
in weekly seminar groups where students have to 
talk about their work and present it to their peers. 
But there is no time allocated specifically for pres-
entation skills, although it is an assessable element.”

Dereck Harris

Course Director, BA Fine Art: Painting, Wimbledon 

“During the second year, all students are required to 
do a seven-minute theory and practice presentation 
about their work, influences, context, etc. We run  
‘rehearsal’ sessions for these (with staff doing a dummy  
run about their own work) as well as surgeries where 
we offer advice on scripting and performing, etc.”

saloM voegelin

Course Director, MA Sound Arts, LCC

“I respond to the particular need of each student. 
We have many opportunities for presenting work 

“i have employed an 

external company to 

provide training for 

students so that they 

can deliver their  

presentations.”

HannaH fitZgeralD  

stuDent recruitMent Manager, caMBerWell



27

and ideas as part of the course. Theses are followed 
by tutorials where any presentation problems can be 
discussed, and exercises and modes for preparation 
for the next one are proposed and tried.”

george Blacklock

Dean of College, Wimbledon

“All of our students will be asked to present their 
ideas and work as part of their learning. Both Fine Art 
and Theatre Design see this as a significant learning 
experience to help their students in the professional 
world where presentation skills are really necessary. 
So we try to encourage the students to gain experi-
ence within the learning environment so that these 
skills can be practiced.”

claire sWift

Course Director, BA Fashion – Pathway  
Menswear, LCF

“We don’t provide formal support – we book the 
Presentation Suite at John Princes Street to get 
them used to using the space and presenting, we try 
to do this with all groups of students, as part of the 
project briefs.” 

ellen Hanceri

Senior Lecturer, BA Surface Design LCC

“The students get support during PPD, when they 
have to report orally and as a written piece, on their 
work experience. We also do panel assessments 

in front of members of industry, academic staff  
and students.”

sHaun cole

Course Director, MA History and Culture of Fashion 
and MA Fashion Curation, LCF 

“The students have had a general session with  
Alison James at beginning of year and then a session 
is scheduled with Ollie Furlong in May as part of their 
project proposal unit.”

stepHen WilliaMs

Head of Postgraduate Diploma Studies, Byam Shaw

“Each student does have to do a formal presentation 
of a topic but it is only once in the term. We design 
it so that they learn from each other, so we usually 
put the ones with the best presentational skills in the 

What’s already happening at university?

“We try to encourage 

the students to gain 

experience within the 

learning environment 

so that these skills can 

be practiced.”

george Blacklock  

Dean of college, WiMBleDon
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first weeks so that the others can pick up tips for 
when it is their turn.”

juDitH clark

Course Director, BA (Honours) Directing,  
Drama Centre London 

“Lots of our students have English as a second  
language – but there is the inevitable shyness that  
is even stronger than that as a block. We ask them  
to present their research (even for 5 minutes) and 
we do give them feedback about presentation as  
well as content.” 

 
geMMa roBertson

Placement Officer, Fashion Business Resource  
Studio, LCF 

“The courses are very good at integrating this as part 
of the assessments so that students are familiar with 
presenting prior to entering the market. They are  
assessed regularly in this area as part of their courses.  
For some of the students that I work with that take 
a year in industry, I will assist them in factors to 
consider when interviewing or presenting, e.g. eye 
contact, practising, notes, PowerPoints, layout, etc.”

elaine gilBert

Associate Lecturer, BA Digital Media Design, LCC

“First year presentations are always tricky as 
students are trying to fit in and gain their con-
fidence within a group. Through PPD, tutors 

provide wide ranging support for presenta-
tions, e.g. on PowerPoint presentations, skills 
and techniques, how to tailor a presentation  
depending on the audience or topic, how to successfully  
combine graphics, film, video, etc. within their  
presentation, along with practice sessions.”

 
saraH atkinson

Course Director, Foundation Art & Design LCF

“For international students this is particularly chal-
lenging as many will have language difficulties to over-
come in addition to lack of confidence and experience 
in this area. We do build student confidence through 
small group presentations and try to include tips and  
techniques with this although it is not formalized.”

 

“We do build student 

confidence through 

small group  

presentations and  

try to include tips  

and techniques with 

this although it is  

not formalized.”

saraH atkinson  

course Director, founDation art & Design lcf
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presentation skills for  

enterprise anD eMploYaBilitY

There is a significant amount of activity around  
developing presentation skills in relation to enterprise  
and employability at the University.

The Director of Student Enterprise & Employ-
ability (SEE) Stephen Beddoe explains why. “Crea-
tive people primarily concentrate on their skills 
as artists, designers or makers. However,  
additional skills are absolutely essential to develop  
your work, business or idea. Learning good  
presentation skills is part of this. It can make the 
difference when it comes to recognition, success  
or realising your concept.”

WorksHops on presentation 
skills 

Developing practical enterprise and employability 
skills are central to SEE’s work, including presen-
tation skills.

The organisation helps UAL students and graduates 
get jobs, set up their own businesses and work for 
themselves in the creative industries.

Pei-Chin Tay, Student and Graduate Devel-
opment Officer for SEE, has been deliver-
ing workshops on essential skills for en-
terprise and employability, from funding to  
self-promotion. Presentation skills are one of these 
options, and she has delivered a series of workshops 

around these areas.

Like Stephen Beddoe, she feels that presentation 
skills are a priority. “You have to communicate your 
ideas clearly to your partners and customers and 
pitch for business. But they are absolutely vital in 
every aspect of your life, not just work and studies.  
The ability to present effectively affects your  
confidence levels which in turn has an impact on 
everything you do. ”

She runs a workshop called ‘Pitch Perfect – pres-
entation skills and how to pitch to clients’, which, 
as the name implies, is geared specifically to help 
people develop enterprise skills. “The workshops go 
quite well as they’re usually very interactive,” says 
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Pei-Chin. “The students generally expressed that 
doing presentations was ‘scary’. They felt that the 
information was valuable, as they would all have to 
battle their fears at some point!”

Pei-Chin has received positive feedback from the 
Course Directors. Alan Dunnett, Course Director, CSM 
MA Screen: Acting, Directing, Writing (Drama Centre), 
wrote to Pei-Chin: “The feedback has been good and 
I’m very pleased my students are taking this side of 
things on board.” Kathryn Hearn, Course Director, 
CSM BA Ceramic Design, said, “The students thought 

your session the other day was great and very helpful.”

I attended one of Pei-Chin’s Pitch Perfect workshops 
at LCC on 7 March 2011. The hour-long presentation 
was focused on how to pitch your work to poten-
tial clients. At the session I attended, there were 25  
students in attendance. Pei-Chin delivered a  
PowerPoint presentation but highlighted to the 
students that the session was “fluid and informal – 

you can ask questions at any point, and share your  
experiences”.

Pei-Chin described the most important things to  
remember when pitching to potential clients. One 
of her tips was to have three key points in your  
presentation and, taking her own advice, she  
presented three main areas:  

• Research – includes knowing your audiences, ad-
dressing the brief, knowing who the company’s 
competitors are, looking through their website or 
calling the person who arranged the meeting for 
more information 

• Relate – includes adapting your message to their 
personality type

What’s already happening at university?

“the students generally  

expressed that  

doing presentations 

was ‘scary’. they felt 

that the information 

was valuable, as they 

would all have to  

battle their fears  

at some point!”

pei-cHin taY, see
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• Rehearse – includes practising your presentation, 
videoing yourself, making a good first impression, 
body language, posture, mirroring, and not getting 
distracted by people who aren’t paying attention

Pei-Chin also showed a video from TED.com, The 
Good News of the Decade by Hans Rosling (“If  
a statistics professor can make child mortality rates 
so engaging, then you can do the same for your 
presentation”), and also gave advice on structure. 

In addition, Marie Milligan, who was Enterprise Of-
ficer for CCW, ran workshops that include presenta-
tion skills, although none focused on this topic alone.  
 
“I’ve done about four on ‘The Art of Conversation’, 
which incorporated presentation skills whether it be 
for networking, presenting portfolios, conversing in 
interviews, pitching or collaboration,” she said. 

Marie has also delivered workshops around identity  
and confidence. “These workshops were based on 

being confident in describing who you are, what 
you do and why. In business advice sessions I often 
heard, ‘I don’t feel valid or confident to call myself 
an artist’ or ‘I don’t feel confident in talking about my 
work’. I’d say there was demand in being confident 
about talking about your work in general, not just in 
public speaking.”

central saint Martins  

innovation centre

Not surprisingly, enterprise skills also feature heavily 
at the Innovation Centre, which aims to accelerate the 
development of ideas, research and businesses at the 
University, in relation to both staff and students.

Tim Hoar, Associate Director of Enterprise and Innova-
tion, indicates that presentation skills are high on the 
agenda when they run programmes: “Our experience  
of creative graduates is that they are articulate and 
confident when discussing and presenting their 
work in a creative context. However, they tend to 
lack confidence in translating this into a commercial 
or business context. In our programmes that equip 
students with business and commercial skills we  
always include sessions on ‘presenting’, pitching’,  
and ‘presence’. They can then articulate their  
offer more clearly to an audience that have a very  
different value system to that which they encounter 
during their academic studies.” 

Last year the Innovation Centre ran Immersion,  
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a programme that encouraged graduates to trans-
late their creative vision into employment, career 
development or starting up their own business. It 
included the opportunity for participants to present 
their ideas to leading creative professionals at a  
presentation and networking event.

This year, the Innovation Centre is running Creative 
Industries Bootcamp, an initiative launched by the 
Mayor’s Office. It’s a five-day intensive programme 
designed to help graduates learn the skills to 
thrive in the design industry or start a new creative  
business. 

Like the Immersion programme, there are  final 
presentations to industry with participants getting 
help preparing and pitching during the sessions. 

Paul Sturrock, who has been delivering similar Boot-
camps for different sectors, is delivering the pro-
gramme. “Presentation skills are essential,” says 
Paul. “You can’t do any sort of business without be-
ing able to communicate the value of your business. 
Same thing with a job. You’re selling yourself.”

Paul recognises that creative people won’t always 
need to do pitches to investors or speak with a  
PowerPoint presentation behind them. “Given the 
nature of business, you don’t always need invest-
ment. You need to make contacts who can help, 
especially around distribution channels, such as a 
gallery or website that can sell your products. You 
need to stand up in front of people and say: This is 
who I am, this is what I’m doing, this is what I need.”

portfolio presentations

Creative Careers has been delivering both careers 
guidance and practical employability skills, in the 
form of workshops around networking skills, CV  
development and portfolio presentation. 

Hannah Clements, Student and Graduate De-
velopment Officer for SEE, has been run-
ning two new types of events: Portfolio  
Reviews and Portfolio Presentations. These are in 
association with Consurgo, a social enterprise de-
signed to support creative graduates with careers skills,  
led by graphic designer Richie Manu, a CSM graduate.

What’s already happening at university?

“You can’t do any  

sort of business 

without being able 

to communicate the 

value of your  

business. same thing 

with a job. You’re 

selling yourself.”

paul sturrock, creative inDustries BootcaMp
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Portfolio Presentations give participants the  
opportunity to present for around seven minutes on 
screen or from a portfolio to a small group of people 
(up to 15), and get feedback from a panel of experts 
on presentation technique, content and delivery. 

Portfolio Reviews give participants professional and 
peer feedback on their portfolios. The participants 

are divided into four groups, each with around six or 
seven people, with one professional facilitating each 
group. The goal is to increase presentation confi-
dence as well as give portfolio-enhancing advice. 

I attended a Portfolio Review session on 17 February 
2011. There were three tables, with four professionals  
giving feedback, and participants were encour-
aged to go and join another table once they had all  
presented within their own group, so they could get 
extra feedback.

Constructive criticism ranged from pointing out the 
ideal number of pieces in a portfolio (“If you’re the 

last person to be seen by a creative director in a day, 
then you don’t want him to switch off.”), and sug-
gesting that more time is spent elaborating on the 
process (“Talk more about the idea, and how you’ve 
done it. You’re going to be employed on your ideas, 
with a percentage based on personality”).

The informality of sitting around the table rather than 
standing in front of the audience reduced pressure 
on the students and created an informal atmosphere. 
The small groups also gave everyone the opportu-
nity to speak and get feedback. It would be easy for 
more confident students to dominate discussions, 
so time-checking was important to ensure that  
everyone had the chance to speak.

Although this was primarily a review session of  
portfolios, the students were doing presentation 
practice without really realising it – presentation 
practice by stealth.

“it’s particularly important for creative 

students and graduates: you have to make 

opportunities, make good impressions at 

interviews and present from your port-

folio. it’s not just the content of the work,  

it’s how you present it.”

HannaH cleMents, see



35
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BuilDing confiDence 

Confidence – or a lack of it – is a major reason why 
people feel nervous about making presentations.

Counselling runs workshops to address this. These 
are led by Anne-Marie Bradley, Counsellor, and Beth 
Frimodig, Study Support Tutor, and the workshops 
happen approximately twice a year. 

The workshops deal with physical manifestations of 
nerves: palpitations, sweating, feeling you’re getting 
it wrong and going bright red. It is a supportive en-
vironment, to speak out and to get feedback. “The 
overwhelming response from the workshops is that 
the students want more of it and ask, ‘Can we do it 
again?’”

“In our work as counsellors and study support staff, 
we see many students who express anxiety about 
doing presentations,” say Anne-Marie and Beth. “For 
some this can be a serious and enduring problem  
and interfere with their progress and learning.  
Presentations may sometimes be avoided as the 

“the overwhelming response 

from the workshops is that 

the students want more  

of it and ask, ‘can we do  

it again?’”
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fear of getting it wrong, being unable to speak,  
looking foolish, being criticised or feeling exposed  
is too strong.”

There are up to 35 places on each workshop, and 
attendance has been variable, the highest being 
27. Anne-Marie says that they’ve noticed that the  
majority of students who have attended to date have 
not had English as a first language. 

The workshops last for three hours and starts with in-
troductions and an ice breaker. I attended a workshop  
on 16 February 2011. The ice-breaker was particularly  

effective. The students were asked to tell an outrageous  
lie or a truth about a job that they have had, and the 
others had to guess whether they were lying horribly 
or being truthful. The students had to speak in front 
of the group, so they were presenting without really 
knowing it; it was funny, conversational and had the 
benefit of relaxing everyone.

They then broke into pairs to discuss how they felt 
when they have to do a presentation, before coming 
to the front to give feedback, giving them exposure 
to presenting. The feedback included: worries about 
not speaking clearly, not having time to prepare,  
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forgetting the words, thinking that you’re stupid 
rather than focusing on the presentation, laughing, 
getting confused, losing confidence because of an 
accent, stuttering, speaking really fast, the audience 
being bored. 

One of the students appeared to be calm and spoke 
well. “But,” she said, “when I have to give a presen-
tation I am very anxious and nervous. If I’m talking 
in front of an industry person, or for a job, or even  
if I’ve got the rest of the class watching me, my  
mind goes blank.”

Then Anne-Marie and Beth went through ways 
of tackling these issues, with some tips on basics 
such as breathing exercises, controlling nerves and  
projecting your voice. 

The students got into pairs again and prepared  
a joint presentation on ‘weird and wonderful  
objects’, which they picked out of a bag. I noticed 
that one of the students, who was very naturally  
communicative and relaxed when speaking in the 
workshop, immediately went into ‘presentation 
mode’ and got nervous, speaking more haltingly 
only relaxing when she made a mistake and laughed. 

The exercises allowed the students to practice in 
a safe environment. Some of the tips and advice  
gathered from research from Speaking Out as a 
Creative student, could be shared by the workshop 
leaders when offering practical advice about how 
to overcome nerves. These workshops seem to be 
an effective approach for students who are very  
nervous when having to make presentations.

presentation skills for  

stuDents WitH englisH as  

a seconD language

“Talking about art is difficult enough in a first  
language, let alone a second,” says Conrad 
Heyns, Course Leader of the pre-sessional English  
programmes, ABC and Modern Languages.

Without wanting to stereotype international  
students, he feels that it can be intimidating for them 
speaking in front of a group of native speakers. “I 
do believe we should be providing them with extra  
support to help them overcome the very realistic 
fears they have of doing presentations and also to 
help build their confidence.”

This is also supported by the feedback from Course 
Directors, many of whom indicated that a primary  
issue was language barriers. Sarah Atkinson, 
Course Director, Foundation Art & Design LCF, said,  
“International students may have language difficulties  
to overcome in addition to a lack of confidence  
and experience in this area.” 
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The Language Centre runs presentation skills sessions  
for to address this need for existing students and 
for those who have yet to start at the University. 
Roger Orwell, an English Language lecturer at the  
University who runs presentation skills sessions for 
students at the University and pre-sessional students,  
suspects that “more term long courses would be 
very welcome to many students” in addition to  the 
intensive courses that the Language Centre runs.

However, his view also gives a different perspective. 
“Well firstly I wouldn’t say that students with English 
as a second language necessarily lack confidence in 
speaking to a group. They do often have issues with 
being understood in regard to pronunciation and are 
sometimes unaccustomed to speaking at a higher 
volume. This is a cultural dissonance and may  
typically show itself in East Asian females – not  
surprising knowing the first language culture. 

This cultural difference, Roger feels, is not the only 
one. “Another dissonance I’ve noted is the complete  
absence of self-criticism in these typical practice-based  
critiques and group addresses. This is probably due 

to a way of face-saving and public image evident in 
other cultures. Again I may be talking here about 
East Asian students in the main.”

I observed one of Roger’s sessions on 15 April 2011, 
which was attended by 13 current students. It was 
the second day of a two-day course (on the first day 
they had learnt about presentation skills and watched 
TED videos and Dragon’s Den). 

Each of the students had to prepare and deliver  
a short presentation about their work, followed by 
feedback from Roger and any questions from the 
rest of the group. There was a mix of nationalities 
and some of the students were nervous, while some 
struggled with language. For example, one Korean 
fashion student spoke very quickly and laughed 
nervously, and a Japanese student felt shy and 
spoke haltingly. 

Roger showed me some of the material he uses, 
including Passport to Academic presentations by 
Douglas Bell, Presenting in English by Mark Powell 
and Effective Presentations by Jeremy Comfort. 

The core benefit of this workshop element was the 
chance to practice preparing and presenting, as well 
as the valuable tips that Roger gave on issues such 
as structure and speaking styles.

researcH

There have been several action research projects at 
the University that have delved deeper into the topic 

“talking about art is difficult 

enough in a first language, 

let alone a second.” 

conraD HeYns, course leaDer paep,  

aBc anD MoDern languages
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of student presentation skills.

I spoke to three people about their work: Oliver 
Furlong, LCF, Catherine Smith, LCC, and Susannah 
Rees, also LCC. Here are some more details about 
their discoveries.

oliver furlong – peer to  

peer feeDBack

Some of the good practice that I have looked at so far 
suggests that presenting in front of peers is easier  
for students than in front of tutors or strangers.

Oliver Furlong, Learning Content Manager for  
Learning Technological Support, plans and  
organises induction workshops and rehearsal  
schedules for student presentations as part of his 
teaching post at LCF. 

He works with the Fashion Consultancy Project, 
where students present their consultancy brief to a 
fashion industry company. He sees a vital need for 
students to have the confidence and skills to present 
their consultancy project effectively.

His PG Cert action research project ‘Presentation  
Skills – A Peer Activity Approach’, undertaken in  
September 2010, investigated how a student-centred  
learning approach may lead to more self-man-
agement by students rather than needing to be  
moderated by tutors. 

He says in his report, “My observations on the  

intervention lead me to believe that peer activity 
is a very useful mechanism/ process in learning, 
whilst Higher Education is in a period of diminishing  
teaching hours and diminishing funds.”

He notes an increase in courses using, or benefiting  
from having a designated presentation skills space, 
and a presentation skills facilitator who gives 
presentation skills induction and workshops. He  
examines evidence that graduate employers are 
looking for ‘effective communication skills’ and 
quality in delivery of presentations.

The theory behind his enquiry is that peer feedback 
between students can replace the feedback of an  
official member of staff. This research was undertaken  
by placing the feedback session into small but  
manageable groups of about six pairs of presenters. 

He designed a marking sheet to be used. Oliver ran 
into some problems with attendance figures, and 
some of the feedback indicated that the students 
didn’t see it as a priority, for example: “We’ve been 
trying to get our report finished, it had to be handed 
in yesterday….so we haven’t had much time to think 
about this....” 

Oliver writes in his report: “The significance of 
the peer assessment task when measured by  
attendance shows it measures quite low in the stu-
dents’ perception of importance. I believe that this 
clearly points to students being strategic learners, 
and that if the task is not considered to matter sum-
matively to their overall year mark, then it will be put 
as a low priority.”
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He feels that for the process to work effectively in 
the future, a further study of more focused feedback  
needs to be collected from the students before,  
during and after the Fashion Consultancy Project.

susannaH rees –  

Making presentations  

WitHout tutors

Susannah Rees also identified the benefits of peer-
to-peer feedback away from any authority figure.

For her PG Cert action research project in 2008, 

Susannah ran ‘Improving the Student Experience 
of Presenting work to Peers and Tutors’. She ran 
workshops with two postgraduate courses from LCC 
with the aim of improving the student experience of 
presenting to peers and tutors. She used a number 
of practical advice books on presenting to help her 
devise the workshops.

When describing how they felt about presenting 
their work, the students’ comments included ‘I only 
want to present my work if it’s good’ to ‘I hate it’ and 
‘I got so nervous, I threw up’.

Three students presented consecutively followed 

credit: lydia evans
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by group feedback, which Susannah felt would take 
the focus of individuals but still allowed for personal 
comment. An exercise from one of the workshops 
involved each student bringing in three meaningful 
personal items, and their partner would devise and 
deliver a brief presentation on one of the objects. 
Each student then expressed how they had felt when 
presenting and the group suggested individual strat-
egies for improvement. 

The outcomes included: students are more than 
twice as likely to be more nervous when presenting  
to tutors than peers; 77% of student respondents  
were interested in the opportunity to practice  
presenting in a small group; only 48% are confident 
when speaking English, suggesting further work 
is needed on developing spoken language skills;  
feedback from staff and students endorse the idea of 
presentation workshops; and an interest in exploring 
the concept of ‘tutor-free presentations’ to allow for 
active listening and peer feedback.

catHerine sMitH – iMproving  

presentation skills

Understanding student needs and practical development  
of presentation skills were the key aims of Catherine 
Smith’s action research project. 

She asked the question ‘How can I enable my  
students to improve their presentation skills?’ for 
her PG Cert, Graphic Design Course LCF, London 
College of Communication (2004–05). She focused 
on the FdA students, who are required to present 

‘professionally’ earlier than the BA students. 

She noticed the following issues with student  
presentations: nerves and uncomfortable body  
language; not being heard, due to speaking too 
fast, too slow or too quietly; poor structure, with 
a lack of introduction or conclusion; technical  
problems, where film clips didn’t work or a  
laptop wasn’t hooked up correctly; and inappropriate  
terminology, primarily the mis-use of words.

She used formula based upon a Study Skills  
Handbook (Cottrell, 2003), which offers basic  
techniques to enable students to gain more  
confidence in public speaking. She tested out three 
sessions. In the first session, the students gave a 
2-minute presentation on a general topic; in the  
second, they visited a gallery and then spoke 
about the work; and in the third they gave group  
presentations on themes to do with the language of 
visual culture and theory.

Catherine evaluated ‘improvements’ and ‘develop-
mental’ feedback by developing three questions: 

What’s already happening at university?

“My observations on the 

intervention lead me to  

believe that peer activity is  

a very useful mechanism”  

oliver furlong, learning content Manager
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What are my student’s current presentation skills 
like? What (if any) is their previous experience of 
giving presentations? How do they feel about giving 
presentations?

At the end of these sessions, there was almost  
uniform feedback that they were “glad that it’s over”. 
Another common response was that many students 
felt they had not done themselves “justice”. 

84% of students who answered the questionnaire 
expressed some trepidation, ranging from a vague  
“I don’t really like talking in front of people” to a 
more definite “I will be nervous”. The aspects that 
most concerned them were ‘audience reaction’,  
‘forgetting what you are going to say’ and “losing 
face”. After the sessions, 68% students expressed 
anxiety at the thought of having to give a presentation. 

Catherine planned to introduce ‘mock portfolio  
presentations’ as a basis for ‘mock interviews’ for their 
work placements. She also aims to see that regular peer 
assessed presentations take place amongst the course 
team, on the basis that the more frequently a student 
presents, the less stressful the activity becomes.

silvia sovic – international  

stuDents anD presentations

In Coping with Stress, The Perspective of International  
Students, Silvia Sovic interviewed 141 international  
students in their native language. The research  
explores how stress is experienced by international 
students at the University of the Arts London.

One issue that was uncovered by this research was 
that discussion and presentations both cause stress.

Stress around discussion was due to language and 
cultural differences. A Taiwanese student indicated,  
“Asian students are less likely to participate in this 
kind of discussion. UK students would not really 
give many chances to us to speak…” A student 
from Hong Kong said, “If the tutor points at me, I 
will speak. I will hide if nobody asks me to speak 
because my English is not good and I can’t speak 
fluently. I feel shame to speak in front of twenty-, 
thirty-something people as they are local and their 
mother tongue is English.”

She also identifies presentation as another factor. 
As a Japanese student said, “I feel it stressful that 
the teachers value the presentations more than the 
work. I think that the practical skills are not respected 
enough, and it’s more like philosophy than Fine Arts.” 

Language difficulties were found to be the “biggest 
obstacle” in their adaption to the University. The  
distinctive system of learning English at the University  
formed the main element of “academic shock”. 

at the end of these sessions, 

there was almost uniform 

feedback that they were 

“glad that it’s over” 
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Expectations by tutors also added to stress, as 
well as interactions with teachers and UK students,  
and failure to establish communicative relationships 
with teachers.

training for staff

This is technically outside of the remit of this  
project, but training staff is an important way ensure 
that we can reach more students in an efficient and 
cost-effective way.

There are several examples of presentation skills 
training for staff. 

effective presentations:  

engaging WitH Your auDience

Michael Pagnotta from P3 Presentations ran ‘Effective  
Presentations: Engaging with Your Audience’ on 27 
November, 2007, at the London College of Fashion. 
Amanda Adorni, Language Tutor at the Language 
Centre, shared her experience of the workshop. 

What’s already happening at university?

credit: luke potter
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Michael started the session with people in a circle, 
then walked around and spoke to different people.  
His point here was to show us that we need to  
‘humanise the audience’.  It is not a sea of scary 
faces but people just like us.

He showed us how to stand up straight and look people  
in the eye, to walk tall and confident and to have ‘high 
status’, rather than slouching around looking down 
with ‘low status’. Followed by breathing exercises, 
they then did a short presentation for feedback from 
Michael. His tips included practice, use pauses, use 
the space, warm up your voice, show a united front 
in groups, don’t just read slides to the audience and 
use a maximum of 3 bullet points on PowerPoint. 
Also, speak to the audience, not at them.

presentation skills –  

DevelopMent anD learning

Bill Britten, a former film and TV director and lecturer  
at the Drama Centre, London, runs presentation 
skills sessions for the Development and Learning 
Annual Programme for staff.

Bill says, on his website www.billbritten.co.uk, “There 
is something about public speaking that terrifies  
many people... Yet, in essence, a presentation is 
simply one person communicating with one or 
more other people. A great presenter uses his or 
her personality to engage an audience and create a 
relationship with them. It is this connection – talking 
to people, not at them – that is the heart of all really 
effective presentations.”

The course is largely experiential and features 
exercises through which people can explore 
alternative ways of approaching and delivering 
presentations. The course is tailored to the needs of 
the people attending on the day.

Participants prepare in advance and deliver a 
two-minute presentation to the group. Following 
each presentation, an aspect of presenting will be 
highlighted and exercises given to allow practice and 
experiment. Some of the key areas developed during 
the session are how to: work best with nerves, 
involve and engage the audience, use enthusiasm 
and conviction during presentations, use ‘Openings’ 
and ‘Closings’, develop non-verbal communication 
and respond to difficult questions.

“i will hide if nobody 

asks me to speak  

because my english is not  

good and i can’t speak 

fluently. i feel shame to  

speak in front of twenty-, 

thirty-something  

people as they are local  

and their mother 

tongue is english.”  

stuDent froM Hong kong
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“The aim is always the same: not to turn people  
into luvvies, but to help them find their own  
authentic voice and the confidence to make it heard  
effectively,” says Bill.

presentation skills – lcf staff

Alison James, Head of Learning and Teaching, LCF, 
and Anne Walsh, a vocal coach from Confidently 
Speaking (www.confidentlyspeaking.co.uk) ran a 
joint workshop for staff at LCF, with Alison looking at 
presentation techniques and confidence, and Anne 
focusing on the more physical side, for example, 
voice production, breathing and posture.

There were 12 participants on 1 July 2010 and 8 
participants on 9 November 2010. All participants 
rated the events ‘very good’. The evaluation asked 
which aspects participants found most useful and 
comments indicate that the content was very well 
received: “Everything, was amazingly useful”, “All of 
it, great mix of practical and theory” and “Alison/Ann 
mix of presentation – broad range of considerations/
practical” and “I found the whole session extremely 
useful”.

Alison says that workshops are 3 hours, with 12–16 
participants; 15 is the optimum. “It’s absolutely key 
doing workshops with staff so it can cascade down.”

What’s already happening at university?

credit: David Barnett
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Other creative institutions also recognise the need 
for presentation  skills, and provide support. 

“When we surveyed the students, we found that 
the primary request was for public speaking and  
confidence skills,” says Cia Durante, who was an 
original staff member of FuelRCA, the professional 
practice service at the Royal College of Art which 
provides presentation skills training for its students.

Other examples include informal programme;  
Ravensbourne regularly delivers across central 
units; and the Centre for Creative Collaboration  
provides informal support through mentoring.

Here is a summary of the key points:

• Similar to activity at UAL, much is focused around 
critiques and seminar groups where students talk 
about their work and present it to their peers

• Again, feedback and practice are the key elements

• Some invite trainers to run workshops

• Some do one-to-ones with the students and incor-
porate presentation training into that

• There is presentation skills training included in pro-
grammes and associated with initiative such as the 
Deutsche Bank Awards

• Some feel that presentation skills aren’t the key need

arts universitY college  

BourneMoutH – steven gorDon, 

senior careers aDvisor

“We have students that will need support with  
all or some of the areas such as language  
barriers, confidence and structuring presentations. 
They certainly are not universal problems though and 
quite a lot of students will gain these skills organically.

WHat’s Happening outsiDe universitY?
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What’s happening outside university?

Most support is curriculum based. Peer crits and 
presentations occur as part of taught units to  
students and staff, and courses have some  
embedded employability content on this, for  
example through live projects where responding 
to briefs and presenting to employers occurs. The  
Careers Service does not do anything on top of this 
although we have discussed including personal  
development workshops such as this in the future. 

We have not provided anything specific other 
than mock interviews – professionals run these 
interviews and offer feedback at the end of the  
process. Feedback has been very good although it is  
time-intensive, with 14 students participating a day.  

I have to stress though that this is something that 
is tackled within the curriculum more than by the 
Careers Service.”

cats caMBriDge – gunter Morson, 

HeaD of careers

“I am only able to comment on the students that  
I support and these are mainly A-level, Art Foundation  
and Pre-Masters students from international  
backgrounds. I also support Art and Design  
students in year 1-3 at undergraduate level. I do not 
wish to stereotype student groups or communities, 
but I have found that they do need support with  
public speaking skills. 

Most students that come from South East Asia will 
not normally put themselves forward and volun-

teer to speak in public or in a group. They may be  
extremely intelligent and have the knowledge, but 
presenting this to a public audience is a different 
matter entirely.

The reason, among many others, is because of  
cultural issues and prior learning experiences. This 
is not to say that British students do not need sup-
port or a focus on public speaking and confidence.

Clearly this varies in each case and there are other 
factors to consider why students find it difficult to 
speak in public.”

centre for creative  

collaBoration – lloYD Davis, 

social artist in resiDence

“There’s nothing formal around presentation 
skills and confidence, but it’s one of the ways we  
support people in the course of their projects if it’s 
needed. It’s part of the informal mentoring that the  
management team from Complexity Partners  
(primarily Brian Condon) and I do.” 

“groups carry out four 15-minute  

presentations to an academic and  

practitioner who provide feedback.  

By the end of the process, the designers 

that we bring in are evidently a lot more 

confident in presenting their own work.”  

carolYn runcie, Design lonDon



48

Design lonDon – carolYn runcie, 

co-orDinator

“Training is incorporated in our internal programmes 
for example the Innovation, Entrepreneurship and 
Design course on the MBA programme where  
multidisciplinary groups develop a business idea. 

Groups carry out four 15-minute presentations to 
an academic and practitioner who provide feedback. 
By the end of the process, the groups are all well-
practiced in presenting ideas and the designers that 
we bring in are evidently a lot more confident in  
presenting their own work. The MBAs tend to do 
the presentations – I’m not sure why. It could be  
because they have more time. The designers 
and engineers are doing it on top of their other  
commitments - or it could be because they are more  
practiced and better at it? 

There is also a Basecamp week when we provide 
intensive coaching and lectures with the finalist  
ventures who apply to enter our Incubator. With 
the incubators, the aim is to get competent in  
everything, including presentations.”

fuelrca – saraH Douglas,  

project co-orDinator

“FuelRCA is the professional practice service at 
the Royal College of Art. When it was set up, the 
students were surveyed and we found that the 
primary request was for public speaking and  
confidence skills. 

We run something called Selected Start-Ups which 
provides an opportunity for early stage start-ups to  
connect with seed capital. There is a two week 
bootcamp and then the participants pitch for  

credit: pasukaru76 on flickr
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What’s happening outside university?

investment on one night. We run one-to-ones to 
help with pitch delivery. These are delivered by.Nick 
Fitzherbert, who is a magician. He is brilliant, and 
bases his training on the skills that magicians need 
to engage an audience are really effective. He has a 
book called Presentation Magic and works for big 
organisations such as Royal Mail and British Gas. 

We also run an hour-long event were Nick speaks 
about presentation skills and his 21 rules of magic, 
which gets fully booked. It’s open to all students and 
feedback is excellent. We’ve also filmed it, and this 
will be available online. Presentation skills are one of 
the only things that draws all the courses together.

golDsMitHs – irruM Magre,  

careers aDviser

“Goldsmiths delivers one-to-one support through 
its careers service for this and other student needs. 
There are also communications workshops through 
the Gold Award, a PPD programme. 

The Gold Award at Goldsmiths is the personal and 
professional development for students with work-
shops including communication skills.”

oxforD Brookes – lucY turner, 

course leaDer, founDation  

art anD Design

“Any support is welcome to students when it comes 
to public speaking and confidence building. We don’t 
really do anything formally but we do encourage  
group critiques of artwork where they have to  
present their work to each other and talk about it 
thus building confidence in speaking in front of others.  

Key areas would be structuring the presentations, 
engaging with the audience, presentation methods, 
projecting your voice and body language, making 
the presentation appropriate to the audience, and 
understanding your audience.

Working in small groups to start with can help to 
build confidence. It’s always useful to encourage 

“support with public 

speaking skills and  

confidence is the thing 

the students most  

request because they 

have to do so much of 

it in their courses and 

in life in general.” 

gaBY ostMeier, Queen MarY stuDents’ union

“the students are in  

a comfort zone when  

presenting to their peer group. ” 

gaBY ostMeier, participation co-orDinator
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students to practice in front of their peers, giving 
anonymous feedback afterwards.”

Queen MarY stuDents’ union – 

gaBY ostMeier, participation  

co-orDinator

“Part of my role includes organising and delivering 
training for students involved in the Union including 
public speaking training.

Support with public speaking skills and confidence 
is the thing the students most request because they 
have to do so much of it as part of their course and 
life in general. The key areas where students need 
support are: dealing with nerves, projecting their 
voice, structure and being effective.

We run a one-off informal training delivered in-house 
when student groups request it. We offer a formal 
half day of training development with Jump, run by  
Jennifer MacKay, for our sabbatical officers. The  
sabbatical officers found it really useful, however I feel 
that students need ongoing top-up sessions as their 
confidence in public speaking develops.”

ravensBourne – cHris tHoMpson, 

HeaD of enterprise  

anD innovation

“We have conducted ongoing ad hoc research into 
student attitudes to this area of development along-
side others. We teach presentation skills across 

central units here including Contextual Studies, 
industry professional practice and Enterprise and  
Entrepreneurship. 

I know that the students feel they receive a  
significant amount of support and opportunity to 
develop these skills at Ravensbourne from their 
anecdotal feedback. In some cases I suspect some 

students feel they’re asked to focus on this area too 
much. However, they realise its importance pretty 
soon after graduation.” 

roYal college of art – WenDY 

sMitH, DeutscHe Bank aWarDs

“We provide one-to-one tuition to those who have 
been shortlisted for the Deutsche Bank Awards. 

Presentation skills training is really useful for the  
students to get outside of creativity and project 
themselves. It’s particularly useful for people who 

“this issue hasn’t come  

up very often with ucf  

students. However being 

able to articulate their  

skills is something they will 

need to do.” jon cHristie, ucf
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What’s happening outside university?

don’t have English as a first language - Korean,  
Japanese, Chinese students. 

The students are in a comfort zone when  
presenting to their peer group. But when they have 
to pitch for business or speak to the general public at 
the end of year shows it’s harder. You should never 
miss an opportunity – don’t miss people passing by 
your stands.”

universitY college falMoutH – 

jon cHristie, HeaD of careers

“This issue hasn’t come up very often with UCF  
students. However being able to articulate their skills 
is something they will need to be able to do in any 
interview-type situation.

In the careers service we offer mock interview  
training, plus can offer guidance about the types 
of questions that may arise in interviews. We refer  
students both to static and video content informa-
tion on interview technique and transferable skills.

The main demand is for writing CVs and applications 
forms. There is much less demand from students on 
interview technique or public speaking.”

universities WitH online  

resources for presentation 

skills

• University of Leicester
http://bit.ly/resourcesleicester

• University of Sussex
http://bit.ly/resourcessussex

• Loughborough University
http://bit.ly/resourcesloughborough

• University of Leeds
http://bit.ly/resourcesleeds

• University of Kent
http://bit.ly/resourceskent

• University of Derby
http://bit.ly/resourcesderby

• University of Bradford
http://bit.ly/resourcesbradford

• University of Strathclyde
http://bit.ly/resourcesstrathclyde

• London School of Economics, Teaching  
  & Learning Centre
http://bit.ly/resourceslse
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credit: christian anderson
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We created a survey for students to answer questions 
about creative students’ attitudes to public speaking. 

The questions were designed to investigate more 
closely feelings about public speaking, levels of 
nerves and confidence, which scenarios might 
cause more nerves, what support students felt they 
were getting, and what they would like help with. We 
were also looking to cross-reference these answers 
to data about personal information, to see if there 
were any trends, for example, did women get more 
nervous than men when speaking in public, was it 
more difficult for students with English as a second 
language.

The questions were split into three categories: What 
are your feelings about speaking in public?; Your 
personal experiences; and What kind of support 
would be useful? We were also looking to cross-
reference these answers to other data supplied, to 
see if there were any trends.

I consulted Paul Rossi, Head of Student Advice and 
Guidance Services, who has extensive experience 
of putting together student surveys, and Dr Sean 
Carey, Research Fellow at the Centre for Research 
on Nationalism, Ethnicity and Multiculturalism at  
Roehampton University, who helped ensure that 
questions we asked would result in data that could 
be usefully analysed.

I incentivised the survey with two £50 Amazon gift 
vouchers, to encourage both a higher number of re-
sponses and as broad a cross-section as possible. I 
collaborated with the Student Union on promotion 
of the survey. Danny Bartlett, the Communications 
Manager, promoted it through all the Student Un-
ion’s social networks, uploaded it to the Student 
Union’s website and on Student MyArts Portal as a 
news article. He also sent it out in a special newslet-
ter, which reaches 10,000. In addition, I sent it to 
over 8,000 subscribers in the ECCA newsletter.

surveYing tHe stuDents

credit: luke potter
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analYsis

We received 160 responses, which exceeded our 
target of 30 responses. I also used bit.ly, which  
allows you to track how many people visit a URL. 
The stats showed that 263 visited the survey  
(http://bit.ly/speakingoutsurvey), which means that 
61% of people who looked at the survey filled it out. 

Out of the 160 responses, 80% are female. 60% of 
participants are home students, 23% are EU and 
16% are international. 30% of the sample have  
English as a second language.

The demographic make-up of the sample looks like:

Almost 70% described themselves as ‘very nervous’, 
‘nervous’ or ‘a bit nervous’, 12% as ‘OK’, and  21% 
as ‘quite confident, confident and very confident’.

confiDence

We asked participants to rate their overall  
confidence out of 7. We did this so we could  
compare how students perceived their general level 
of confidence with their public speaking confidence.

On average participants rated their general confi-
dence at 5 out of 7 (with 7 being the most confident). 

We also asked participants to rate how confident they 
feel about speaking in public. On average the rating was 
3 out of 7, so 2 points lower than general confidence. 

The perception of self-confidence is a subjective 
thing, but we felt it was the best way to get a sense 

nervous

ok

confiDent

106

20

33

feMale HoMe stuDents

feMale eu stuDents

feMale international

Male HoMe stuDents

Male eu stuDents

Male international
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13

12

6

53%

15%

12%

8%

8%

4%

HoW Do You feel aBout 
speaking in puBlic?

Very 
Nervous Nervous

A Bit Nervous
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Confident

Confident

Very 
Confident
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of how people felt about the issue.

This 2 point differential between general confidence  
and confidence in public speaking is surprisingly  
consistent when breaking out the data into  
demographic subcategories.

How participants rated their general confidence did 
not vary dramatically, with all demographic sub-

categories averaging roughly 5 out of 7, including 
when looking at participants who reported that they 
have a disability or who have English as a second 
language. In fact the standard deviation for general 
confidence comes in at 1.2 (i.e. 95% of participants 
gauged their general confidence within 1.2 of the 
average). A similarly low variation if found for the 
two other confidence measures in the survey, that of 
confidence with speaking in public and confidence 

surveying the students

6.0

5.0

4.0

3.0

2.0

1.0

Ov
er

all

In
te

rn
at

io
na

l

Fe
m

ale

Fe
m

ale
 H

om
e S

tu
de

nt
s

Ho
m

e S
tu

de
nt

Fe
m

ale
 In

te
rn

at
io

na
l

En
gl

ish
 as

 Fi
rs

t L
an

gu
ag

e

EU
 S

tu
de

nt

M
ale

 E
U 

St
ud

en
ts

Di
sa

bl
ed

M
ale

Fe
m

ale
 E

U 
St

ud
en

ts

M
ale

 In
te

rn
at

io
na

l

No
n-

Ho
m

e S
tu

de
nt

M
ale

 H
om

e S
tu

de
nt

s

En
gl

ish
 as

 a 
Se

co
nd

 L
an

gu
ag

e

No
n-

Di
sa

bl
ed

confiDence

1= verY nervous 7= verY confiDent

General Confidence

Confidence in speaking 
about own creative work

Public Speaking 
confidence



56

speaking about their own creative output. 

There is a strong correlation between how the students  
rate their general confidence and their confidence 
when speaking about their own creative output. 

There was an average of only 0.3 difference in  
levels of confidence between the two, suggesting that 
students’ confidence levels only dip marginally when 
speaking about their creative work compared with their 
general confidence. This implies that nervousness  
related to public speaking is not so strongly associated  
with content or confidence in their own work, but 
rather with the act of speaking in public itself.

On average the most generally confident group  

surveyed were male home students (5.3 out of 
7) with female EU students averaging the lowest  
indication of general confidence (4.3 out of 7).  
Overall male participants regarded themselves  
generally more confident than the females, but only 
by a measure of 0.3 out of 7. 

Men (2.9) felt more confident with public speaking  
than women (2.5) by a differential of 0.4. It should 
be noted that the sample was 80% women. UAL’s  
equality and diversity monitoring exercise for 
2009/2010 highlighted the divide at higher  
education level (72% women compared to 28% men). 

The highest level of public speaking confidence was 
International Females (3.7) and the lowest was EU 

4.0

3.5

3.0

2.5

2.0

1.5
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0.5

International 
Student

Male Overall Home
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first language

average nervousness BY group
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Females (2.7). There was a standard deviation of 1.6 
– meaning there was a wider spread of scores given  
by participants when rating their public speaking  
confidence compared to just their general confidence. 

International Females score the highest mark for 
public speaking confidence but only 4 out of 19 in 
this group have English as a second language. 

When looking at the students who have English as 
a second language, the picture is different. Students 
with English as a first language averaged 3.2 for 
public speaking confidence compared with 2.6 for 
those with English as their second language. This 
indicates that the survey participants with English as 
a second language rate themselves as less confident 
with public speaking than those with English as a 
first language.

Those participants who described themselves 
as disabled averaged 2.8 for public speaking  
confidence, which is close to the average of 3.0.

Finally, there is a strong correlation between how the 
students rate their general confidence and their confi-
dence when speaking about their own creative output. 

There was an average of only 0.3 difference in levels  
of confidence between the two, suggesting that  
students’ confidence levels only dip marginally when 
speaking about their creative work compared with their 
general confidence. This implies that nervousness  
related to public speaking is not so strongly associ-
ated with content or confidence in their own work, but 
rather with the act of speaking in public itself.

Different scenarios for  

puBlic speaking

We asked the students to consider different public  
speaking scenarios and rate each of them from  
1 to 5, with 1 being very nervous and 5 being very  
confident. These are the averaged responses:

WHat Makes people nervous?

The most significant contributors to feeling nervous are:

surveying the students

speaking WitHout preparing

forMal presentations (exaMineD)

presenting in front of a large auDience

Being filMeD WHile speaking

forMal presentations

speaking WitHout notes

pitcHing Your Work to a potential client

speaking in forMal Meeting

asking Questions as an auDience MeMBer

ansWering Questions in front of an auDience

presenting in front of a sMall auDience

speaking WitH notes

presenting Your Work in class

speaking in inforMal Meetings

inforMal presentations

speaking in group Discussions WitH  

people You knoW
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Preparation 

These results suggest that preparation plays a major  
part in confidence when speaking in front of others.  
‘Speaking without preparing’ ranks the highest in 
terms of feeling nervous, and the importance of  
having preparation is also supported by the marginal 
difference in rating between ‘Speaking with notes’ 
(2.7) and ‘Speaking without notes’ (2.5).

Size of audience

‘Speaking in front of a large audience’ is more nerve-
wracking (2.0) than ‘Speaking in front of a small  
audience’ (2.7), with a 0.7 difference. However,  
neither of these scenarios rate very highly, suggesting  
that an audience big or small can be an issue.

Formality

The top four things that people feel most confident  
about are all related to a degree of informality. ‘Speaking  
in group discussions with people you know’ (4.0), 
‘Informal Presentations’ (3.2), ‘Speaking In Informal  
Meetings’ (3.1)‘Presenting Your Work In Class’ 
(3.1). Students feel less confident with ‘Formal  
presentations’ (2.3) than with ‘Informal Presentations’  
(3.2), with a 0.9 difference. This preference for  
informality is exaggerated further when adding  
examination pressure in to the presentation scenario 
(2.0).  The same goes for being filmed (2.1).

Familiarity

‘Speaking in group discussions with people you 
know’ has the highest score in terms of students 

feeling confident, at 4.0. This is a sizeable 0.8 higher 
than the next entry, which is ‘Informal presentations’,  
at 3.2. ‘Presenting Your Work in Class’ also scores 
highly at 3.1, which supports the suggestion that 
students are significantly more comfortable when 
speaking in front of their peers or people they know 
than in front of people who are perceived to be  
senior or people that they don’t know.

Consequence

When something is riding on it, the pressure and 
nerves increase. ‘Formal presentations’ (2.3) and 
‘Pitching your work to a potential client’ (2.5) are 
both scenarios were people feel more nervous,  
compared to other situations when there is no  
specific result hanging on the presentation.

DeMograpHics

We also drilled down further into the data to look at 
how different demographics within the dataset per-
ceive different public speaking scenarios. Analysing  
the data in this manner supported the trends we 
have already seen. This is a good sign for the overall  
integrity of the data – meaning that there is a  
consistency between the responses to the questions on  
overall public speaking confidence and the responses  
given to specific public speaking scenarios. 

Furthermore, it reinforces that fact that there is not 
a significant confidence gap between Home, EU or 
Intl. students. Both Home and Non-Home students 
average 2.6 across all the different types of public 
speaking included in the survey. 
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Again, the results highlight the gap in confidence 
between those that have English as a first language 
and those that have English as a second langauge. 
Confidence in public speaking under the various 
scenarios was consistently lower for those that have 
English as a second language compared to those 
that have English as a first language in each case.

pHYsical sYMptoMs associateD 

WitH nerves

Those that filled out the survey were also asked to 
report which symptoms of nerves they experienced 
when public speaking. These have been ranked in  
order of prevalence below: These results can be 
used to focus the content of support for those  
struggling with the physical signs of nerves when 
speaking in front of a crowd. It is also notable 
that only four respondents said that they had no  

symptoms at all when speaking in public, which  
indicates a certain degree of physical nerves is 
standard whether you are nervous or not.

tHe relationsHip of practice  

anD confiDence

The question ‘How often are you required to speak in 
front of a group or audience as part of your course?’ 
was specifically designed to investigate what effect 
practice has on public speaking confidence. 

Correlating the responses to this question with 
how respondents rated their confidence produced 
some very significant results. The table below com-
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pares frequency of speaking in public as part of a 
course with the respondents’ measures of general  
confidence, confidence speaking in public and  
confidence speaking about their own creative work.

There is a clear relationship between how often  
participants present or speak in front of others as 
part of their course and public speaking confidence. 

Those that speak more than twice a week as part of 
their college commitments exhibit an average public 
speaking confidence measure of 4.1 compared with 
2.5 for those who speak less than once a month on 
their course. 

There is an argument that regular public speaking 
positively impacts on confidence levels in all aspects 
of life, as shown by the similar, if less exaggerated, 
trend in the averages for general confidence above, 
moving from 4.5 to 5.4 with increased frequency of 
speaking in front of a group or audience.

There is no observable trend between frequency  
of speaking practice and confidence in speaking 
about your own creative work. This, in itself, is  
significant as it suggests that public speaking is  
a skill that needs to be frequently practicsed and 
maintained rather than something that is learnt  
once and retained.

5.0

4.0

3.0

2.0

confiDence

1= nervous 5= confiDent

Speaking in Public

More than twice a weekLess than once a month Frequency of speaking in public 
as part of the course

Co
nfi

de
nc

e

Speaking about own 
creative work
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WHat support Do stuDents Want?

Respondents communicated an equal interest in 
workshops, talks and one-to-one sessions when 
asked what types of support they would find most 
useful. The remaining option, online resources,  
received a significantly lower indication of interest 
from the survey participants which suggests they 
value face-to-face support much more than remote 
support undertaken alone.

Only 20% of participating students say they have  
received any help with public speaking confidence or 
skills while at UAL.

The survey also offered four different options in 
terms of the content for support and for each of 
the options over 75% of respondents indicated that 
they would potentially be interested in taking part. 
Ranked in preference, these are:

1. How to be a compelling speaker
2. Putting together effective presentations
3. Ways to manage physical signs of nerves
4. Voice and speech control

What is perhaps surprising is that participants are 
most interested in the more sophisticated side of 
public speaking support – that of being a compelling 
speaker/ being an effective speaker rather than the 
more basic choices. 

This implies that, although generally students  
have indicated that they feel more comfortable  
in informal settings with people they know, there  
is a desire to be able to speak in front of an audience 
and be impressive. 

As well as the need for more opportunities for people 
to speak in front of others as part of their course,  
it would suggest a desire to be provided with specific 
coaching about how to be a good public speaker.

surveying the students

 credit: Barack obama on flickr
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stuDent experiences  

in More Detail

To help us understand in more detail, we asked two 
key questions about what participants of the survey 
felt about public speaking and their experiences:

1. It would be great to hear more about how you feel 
about public speaking. If you get nervous, why do 
you think that is?

2. Can you tell us about an experience, good or bad, 
when you spoke in public?

The answers to these questions reflect the findings 
from the survey so far.

• Preparation 
• Size of audience 
• Formality 
• Familiarity 
• Consequence

But other trends have also emerged, one of the 
most significant being ‘the fear of being judged or  
seeming stupid’, where more than a quarter of all 
participants (44) indicated this as a reason for being 
nervous.

Language barrier is also cited as a reason, although 
this was only mentioned in 6 cases. The overall  
response rate from students with English as a second  
language was fairly low.

And nervousness about the size of audience doesn’t 
seem that pronounced; the answers tend to be more 
about who is in the audience and whether they are 
familiar and friendly, or unknown and perceived to 
be judging you.

Again, reflecting the findings of the rest of the  
survey, speaking about your personal or creative 
work doesn’t seem to be a major issue in relation 
to confidence. It’s more about being judged on your 
intelligence, knowledge or confidence levels.

if You get nervous,  

WHY Do You tHink tHat is?

The question was: It would be great to hear more 
about how you feel about public speaking. If you get 
nervous, why do you think that is?

credit: christian anderson
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fear of Being juDgeD  

negativelY

“I worry about how I come across, about what 
people think. I try to sound and act confident 
but I worry that I’m not pulling it off. Then 
my voice shakes and I know I am not pulling 
it off! It’s weird because I do think I’m quite  
a confident person. I was voted as class rep, 
and all I could think was, ‘Oh dear, what if  
I have to do any public speaking!’”

“I feel like people are laughing at me or feeling 
sorry for me because my presentations are so 
rubbish.”

“There’s some fear of being judged negatively 
on a personal level, regardless of the content 
of the speech or presentation being given.”

“Knowing that everyone is watching and  
making judgments on you.”

“I am nervous due to my own paranoia with 
regards to whether the audience are judging  
me... every glance, giggle, yawn, mutter  
etc has the potential to severely affect my  
confidence when speaking.”

“I get scared of being judged negatively, or not 
being able to get my point across effectively. 
When I have to speak in front of many people 
I can’t breathe properly and my voice falters.”

 

fear of appearing stupiD

“I worry that I will be seen as less intelligent 
than I really am because I get tongue-tied and 
sometimes go blank on words.”

“It’s the nagging self doubt and the suspicion  
I have that everything I say is stupid.”

“Afraid of being ‘discovered’ or ‘found out’ to 
be less intelligent.”

“I’m terrified that people will judge me and 
think that I don’t know what I’m talking about 
(even though most of the time I probably do!) 
I’m scared people will laugh at me.”

“Sometimes looking at people and seeing their 
expressions puts you off as you feel you are 
saying something stupid.”

surveying the students

  

credit: ixQuick on flickr
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feeling self-conscious anD 

lacking confiDence

“I don’t like being the centre of attention.”

“The feeling of being watched by people,  
being the centre of attention, and having to put 
across views that may not be shared by the 
room eloquently is all very intimidating.”

“I think I get nervous because I become  
extremely self aware of what I’m doing, also  
I don’t trust my opinion around people I don’t 
know so I don’t want to be seen as a fool.”

“I think I get nervous when speaking in public 
generally because of being uncomfortable to 
have many people’s attention on me.”

“I become self-conscious so instead of thinking 
about the topic should be speaking about,  
I start thinking about how I appear to the  
audience.”

“Honestly, in my case I think the reason that 
feeling nervous in public speaking comes from 
not enough confidence in myself. Worried 
about how the audiences think or being afraid 
that others hate my speaking etc”

“It is my problem that I do not speak loudly, so 
I get nervous if people ask me to say it again.”

 

pressure anD forMalitY

“Only under pressure do I suffer with nerves.”

“I’m afraid I won’t perform up to my own 
standards.”

“It’s probably more nerve-wracking giving  
a presentation when a grade relies on it...”

“I get particularly nervous if I know it is being as-
sessed or it is a presentation for a job interview.”

“Usually I feel happier presenting design work 
than I do presenting a finished project where I 
know I’m being marked.”

“Being examined by people always makes 
you nervous. If they are people you admire  
especially or tutors who are experienced, this 
may put more pressure on presenting. In front 
of your peers or people you may know well, the 
pressure isn’t much so you feel comfortable to 
speak about your thoughts.”

“I think I get nervous because I have high stand-
ards of myself. I feel that my ideas are good but 
I will let myself down with a poor presentation.”

“I feel like I do not present myself and my work 
as well when I am nervous and that makes me 
more nervous.” 
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DifficultY expressing Yourself

“Finding it hard to express yourself or going blank.”

“I feel I can’t express myself that well in 
words, which makes speaking in public a very  
uncomfortable experience for me.”

“You panic and your mind goes blank so you 
forget what you have planned to say.”

“I think a lot of people get nervous that they are 
going to ‘forget something’. They often fail to 
realise that they KNOW the subject matter, and 
are the authority on the subject... ”

“When I speak I am so nervous that I do not 
understand what people say to me and cannot 
answer questions properly.”

“I don’t like public speaking because my brain 
functions differently then. I’m confident with 
the information but my thoughts suddenly  
become disorganised and not continuous.”

 

faMiliaritY anD inforMalitY

“When I know the people and it is a friendly 
non-judgmental environment I feel good and I 
am more able to speak out.”

“In a relaxed class situation I feel quite  
confident. However, if it is being assessed I feel 
quite nervous, normally due to wanting to do 
really well and not get anything wrong.”

“It’s better with smaller groups than larger 
ones. It also doesn’t help if I don’t know the 
group. If I know the group it’s much easier. 
Larger groups mean more people I don’t know.”

“I do get quite nervous in front of people I don’t 
know... But when I am in my class with my 
teachers and school mates, it is not a problem.”

“I get self-conscious. It’s worse if I have to 
stand up and face people, and easier sitting 
down in a small group.”

“I often find I talk too quickly, or mumble my 
words - and when this happens I am even more 
reluctant to speak again. I am much better 
when it is an informal environment, with less 
pressure, and when it is with people I know.”

“I found giving presentations about my work 
very difficult at the start but as I’ve got to know 
people, it’s more like talking to your friends.” 

surveying the students
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language Barrier: englisH as 

a seconD language

“I’m French so English isn’t my first language 
and I hate my accent; I blush every time I speak 
in public. Not very confident in general.”

“It is most definitely due to the fact that  
my English isn’t as good as the locals here. My  
English communication skills are above average 
in my country.”

“I get nervous because I need more confidence 
with myself and with my English.”

“I guess it has more to do with the language, as 
English is not my first language. When I speak 
in public I am extremely conscious of this and 
it makes me nervous.”

“I am generally reserved and not self-confident, 
I am afraid of being judged. Here in London  
my fears have doubled because my language  
is not English.”

 

DYslexia

“I find it hard to articulate myself. I also have 
dyslexia so notes are not always helpful.  
I think I get nervous because I’m not entirely  
confident of what I am saying and also am 
scared of sounding silly and stupid.”

“I think its just the thought of forgetting my 
words, and as I’m dyslexic, when I get nervous 
I find it hard to get my words out in the right 
order.”

“I think that I feel nervous as I don’t feel  
confident about being able to express my  
ideas. I also put a lot of pressure on myself when 
presenting as I feel like I will maybe be judged. 
I also had bad experiences with public speaking  
at school as I am dyslexic and was made  
to read out loud which I found humiliating as 
my teachers picked out my mistakes.”

credit: luke potter
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preparation anD knoWing 

Your suBject

“I need more practice.”

“I find that I’m not nervous at all and think I can  
handle the situation but as soon as I stand up nerves 
kick in and I start to get flustered and panicky.  
I find that the more I practice a presentation the less  
nervous I am and if I practically know my script 
by heart then my nerves are considerably less.”

“It depends on the context, the audience and 
how prepared you are.”

“I think it’s the worry that I’m not fully  
prepared - or there will be something I just 
haven’t thought of which may be questioned.”

“I only get nervous if I am not happy with what 
I am talking about. If it is a subject matter I like 
or know a lot about I am not nervous.”

“For me it really depends on what I am talking 
about – if I believe in my project, I am quite 
enthusiastic and confident in presenting. But I am 
really bad in pretending something which is not the 
case and then I get more and more nervous.” 

“The more nervous I am, the less I prepare.”

“I am personally quite confident and with some 
preparation I am comfortable speaking to a crowd.” 

 

pHYsical sYMptoMs of nerves

“There is quite an adrenaline rush which  
heightens the senses. Sometimes this can be 
a bit of a buzz - especially when presenting  
work you are passionate about. When your  
reputation, exam results or  job relies on what 
you are saying, then this ups the adrenaline to 
uncomfortable levels, but this tends to pass 
once you are settled into the talk.”

“I’ve always been nervous at the thought of public 
speaking, and the nerves manifest themselves  
very physically through breathlessness, dry 
mouth, flushing, palpitations and general  
feelings of panic and nausea.”

“Even after practice and through preparation I 
find it to be extremely frightening sometimes. 
Once the first drop of sweat comes down, 
it’s downhill from there, and soon I forget  
everything I am supposed to talk about.”

“I get nervous because I sometimes stutter. 
Its self perpetuating. I only stutter when I’m  
nervous and I get nervous in case I stutter.  
I have learned to overcome it quite well.”

“I suffer from panic attacks.”

“I know I’m going to blush when I speak.  
Knowing that makes me nervous which then 
makes me blush more. It’s a vicious circle.”
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speaking aBout Your Work

“I feel particularly vulnerable when speaking 
in public, in my particular situation, because I 
usually have to present my artistic work, and it 
usually deals with very personal issues.”

“Generally I just feel much better speaking 
about work I’ve done when I have confidence 
in it, or have enjoyed making it.”

“I feel the nervousness related to showing 
work is from opinions varying so much. Some 
people will love your work others will hate it, 
gaining feedback of both kinds is important but 
nerve-wracking.”

 

positive reactions

“I think it’s a natural reaction, and it’s a good 
thing - the nerves give you adrenaline to  
perform and speak. But I think we interpret 
them negatively and once we realise we are 
physically nervous we become MORE nervous 
and embarrassed knowing that the nerves may 
ruin our presentation.”

“I think despite people’s fears, public speaking  
can be a real confidence booster. When a  
presentation or speech goes well, or even not a 
badly as I imagined, I feel good about myself or 
about my work. I reckon that the more anyone 
is required to speak in public, the better they 
will get at it. That is, the more confident and 
comfortable they will feel doing it.”

“I am really confident in front of basically  
anyone. I don’t ever prepare for presentations. 
When speaking amongst others I think the 
best way of communicating is listening and  
responding to others with my thoughts of what 
they have said.

“For some strange reason, public speaking is 
fun for me. I get nervous just before I ‘go on’, 
mainly because the first few seconds are the 
most difficult. Then, once I have my rhythm, 
have a feel for the audience and start talking, 
the nervousness fades.”

credit: alys tomlinson
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faMiliaritY anD inforMalitY

“Presentation in class went well but you could 
tell I was nervous as my hand was shaking and 
my voice wobbled which sounded bad but I had 
an understanding audience - my peers.”

“I had to present my work to my tutor group 
and another tutor group of people that I had not 
met before. I normally prefer to be sat down 
when talking as it feels more informal and  
relaxed. Everyone asked questions about my 
work, but I stopped feeling nervous and was 
able to answer everything, as I think everyone  
was quite nervous and was being extra  
supportive of one another.”

“A few times I’ve talked about my work while 
everyone is sitting around a table and even 
though I was nervous, I was happy that it didn’t 
go too badly and I got through it.”

“Since I’ve told teachers I’m not capable  
of presenting, they’ve just asked me questions 
about my work in front of the class, instead  
of me presenting. That felt fine because  
it wasn’t me performing alone, it was more 
like a dialogue and it felt more natural and  
less nervous.”

“My recent public speaking experiences have 
all taken place in the context of a class and  
were generally positive.” 

 

pressure anD forMalitY

“At a group job interview I did a long time 
ago, we had to present ourselves in front of  
people we didn’t know and had to sound  
impressive to get the job. I panicked and felt very  
inexperienced.”

“Most recent assessed presentations in front of 
my year group who I have known for almost  
3 years, I had detailed notes, and even though it 
was my own work which I was presenting I still 
couldn’t remember any details about it or ex-
plain it in a way which sounded professional.”

“Throughout the whole thing I was shaking  
and spoke very quickly, and thought it went 
badly, but feedback after said it was good  
and interesting.”

“When I had my interview for LCF I was really 
nervous. I couldn’t understand why, because I’m 
always really confident when speaking to others 
or in public. My mind went completely blank and 
I was shaking and couldn’t get my words out 
properly. If the audience is responsive it is easier 
to speak. I have learnt from this and used it to 
help me develop my presentation skills.”

can You tell us aBout an  

experience, gooD or BaD,  

WHen You spoke in puBlic?
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feeling self-conscious anD 

lacking confiDence

“I’ve had little freak outs before when I’ve been 
presenting and my mind’s gone blank and I’ve 
ended up just standing there making panicked 
noises and flapping my arms about.”

“I presented an official government youth 
awards ceremony. I was shitting bricks, but 
everyone laughed at my jokes and interacted 
with me.”

“I was once in a play. Does this count? My 
brief and disastrous acting career began and 
ended at the age of 11, when I was so socially  
awkward that anything from talking to a teacher 
to giving a piano recital was sheer torture.”

“We had a group presentation in front of  
45 classmates where I wasn’t even speaking. 
The fear that somebody may ask me a question 
led to me going through my own private hell for 
5 mins which seemed like an eternity.”

 

DifficultY expressing Yourself

“We had to do a thesis presentation, I had notes 
but they confused me more. I was nervous so 
I went bright red and spoke really fast. When  
I was asked questions my mind went blank. 
I feel awful afterwards knowing I could do better.”

“It was the second group crit of my course and 
I had trouble getting my idea across. When 
I had to answer a question I stuttered and 
went blank. Saying that, I think that my bad  
experiences from speaking in public come from 
not enough preparation.”

“Spoke in public during a presentation and 
blanked out for about 40 seconds before finding 
more notes and improvising from that point on.”

“I remember when being at school I was told 
to give a presentation and I forgot everything I 
wanted to talk about and ended up not making 
any sense at all. I tend to jumble up my words 
all the time and it doesn’t help when I’m in front 
of a massive audience.”

“I felt very shaky before and during the  
presentation, as well as an increased heart 
rate. I blushed a lot which made me even more  
anxious. Afterwards, I felt relief I wasn’t  
speaking any more, and feel that I should have 
really prepared and practiced much more to  
try and stop feeling like this.” 
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preparation anD knoWing 

Your suBject

“When I did a presentation for my work a few 
months ago, I wasn’t prepared enough. I had too 
many notes, and I felt like running out of the room 
as my speech was all jumbled up!”

“There was one time when I had to give a  
presentation about my work, it actually went  
really well even though I was so nervous. I had 
prepared A LOT which always helps. I had hand 
outs and I was knowledgeable... I was happy 
showing my work because I was confident about 
it and that seemed to hide my nerves a little.”

 

positive reactions

“I used to speak to an audience of 400.  
I would pick six people throughout the room to  
engage with to see if people were enjoying my  
presentation. At my most recent one, all of 
the six people were nodding, taking notes,  
following along. Knowing that the audience 
was connecting with the content really kept  
a good energy throughout the presentation.”
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There were three pilot events to investigate different 
delivery methods and contexts. 

• ‘Communications Skills for Course Reps’: training 
on presentation skills and confidence to help the  
student Course Reps fulfil their duties

• ‘Presenting to Industry’: a London College of Commu-
nications studio-based event to prepare students for 
a presentation to the publishers Dorling Kindersley

• ‘Speaking Out as a Creative - presentation skills 
made easy’: an event to develop enterprise and em-
ployability skills in collaboration with Student Enter-
prise and Employability (SEE)

Each event was designed with the needs of that  
particular audience in mind, and developed collabo-
ratively with the partner involved.

The events aimed to build on good practice and evi-
dence derived from research, which has indicated 
that using peer-to-peer feedback, informality, a sup-
portive environment, preparation and practice are all 
useful.

All evaluation was anonymous to encourage partici-
pants to leave genuine feedback, and was conducted 
both at the beginning and end of the session.

event: ‘coMMunications 

skills for course reps’

The Course Reps are students who provide a chan-
nel of communication between the University and 
the students, feeding back comments and concerns 
to academics. There are three or four Reps for each 
course. 

They form a network that plugs into all of the cours-
es, which has interesting potential for sharing their 
learning with other students, and the group is also a 
cross-section of of students across the colleges and 
disciplines, and therefore useful for testing out the 
workshop on different groups. 

tHree pilot events
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three pilot events

Joshua Jones, Course Rep Leader, delivers train-
ing for the Course Reps. He indicated that the re-
sults of a survey showed that they wanted training 
in ‘communication skills’ most of all, at 83%, ahead 
of ‘building confidence’ at 50% (respondents could 
select more than one option).

The Course Reps are required to speak in public on 
different occasions, including welcoming other stu-
dents at lectures to tell them who they are, what they 
do and share news on certain issues. There are also 
course committee meetings where they may have to 
deliver criticism to academics in a position of au-
thority.

To address this need, I collaborated with Joshua 
Jones, Course Rep Leader, on an event in March 
2011. at 5pm for two hours on 10 March 2011.

Katie Streten, Head of Digital Planning at Imagina-

tion, was the workshop leader. She has collaborated 
regularly on my Speaking Out events outside the 
University. “Having the confidence to speak clear-
ly in public takes you way beyond justifying your 
work,” she says. “It ensures that voices that might 
not otherwise get heard are heard. It’s good not just 
for the individual but for society.” Josh and his col-
league Johnny Evenson, who helps deliver Course 
Rep training, were facilitators. 

The format for the workshop was as follows:

5pm  Introduction

5.10pm  Presentation 1 — Presentation confidence 
and skills

Katie Streten, Head of Digital Planning at Imagina-
tion ran through tips on how to be comfortable when 
speaking in front of an audience, whether it’s intro-
ducing yourself as a Course Rep to other students 
or making a formal presentation. Her tips for public 
speaking included the need for: structure, humour, 
use of images/visuals, PowerPoint, confidence, 
practice, preparation and body language. 

5.25pm Workshop 1 — Practical presentation skills 

The participants were split into three groups, with 
Josh, Johnny and Katie again each leading a group. 
The participants were asked to:

1) Split into twos and tell your partner what you hate 
or find difficult about public speaking. Write these on 
cue cards and pass to the front

credit: valentina schivardi
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2) Prepare a one minute presentation about who 
you are, why you are at the session and what you 
find difficult about public speaking, and then present 
your findings to your partner. 

3) One of the pairs presents to the group, getting 
feedback on whether they have used all the points 
from the introductory presentation from Katie.

Johnny and Katie then responded to some of the 
fears from the cue cards earlier.

6.00pm  Break  

6.10pm Presentation 2 — How to speak confidently 
during meetings

Katie gave the group some ideas about how to offer 
positive criticism, ask questions and feel confident 
about communicating in meetings. 

6.20pm Workshop 2 — Speaking in meetings as  
a Course Rep

A workshop to develop skills around getting yourself 
heard in Course Rep meetings. Working in the same 
pairs as before, participants spent 5 minutes discussing  
some situations the course reps have coming up. 
Then they took one situation, prepared a response 
and presented to each other. This time the other  
person from the pair has to make their response to 
the group getting feedback on whether they have used 
the points from the second presentation.

6.50pm Wrap-up

Final thoughts, including reminder about what has 
been done during the workshop.

evaluation:  

‘coMMunications skills  

for course reps’

Before

75% of participants at the course rep event were fe-
male. The average age of those that attended was 
25.6 years old. The student type splits were:

75% of participants had English as their first  
language. Other nationalities represented were: 
Czech, Swedish, Lithuanian & French. One participant  
identified themselves as disabled.

We asked the course reps attending the event to answer  
questions before and after, so we could get a more  
accurate idea of the impact of the workshop on them.

We asked them, “How do you feel about speaking in 
public?” The responses are as follows:

uk

eu

international

56%

31%

13%
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Before the start of the event the course reps in  
attendance were asked to rate various public  
speaking scenarios in terms of how nervous or  
confident they felt:

Like the survey, this shows that students feel more 
comfortable with speaking in informal settings with 
people they know as opposed to speaking in more 
formal settings with large audiences, or being filmed.

Here are some of the answers to the question:  
“If you feel nervous, why do you think that is?”:

• “Being too self-conscious and being scared of being 
judged.”

• “I’m not 100% confident in myself in general I guess.”
• “Lack of experience and confidence.”
• “Nerves build up, usually for an examination, or a lot 

of people are in front of me.”
• “Insecurity, lack of experience.”
• “Confidence - in work being presented, lack of 

knowledge, I’m not aggressive.”
• “The pressure of trying to perform well”
• “Not sure I’ll get my point across in a way people will 

clearly understand.”
• “Not sure – irrational.”

three pilot events

verY nervous

nervous

Quite nervous

a Bit nervous

feel coMfortaBle

Quite like it

love it

19%

6%

25%

31%

6%

13%
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course rep event
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• “Not being prepared well enough.”
• “Self-confidence.”
• “I have no idea.”
• “Want to do well. Pressure not to look stupid, and 

know what you’re talking about.”

after

We surveyed the participants again directly after the 
workshop. 

100% of those that responded said that they would  
recommend the event to a friend (this is the Net 
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Promoter metric that gauges customer loyalty and 
satisfaction). 100% of participants said that they 
felt more confident with making presentations and 
with speaking in a meeting. 100% of participants 
said that they felt more confident carrying out their  
student rep duties after the training.

Before the training 50% of those in attendance  
classed themselves as either quite nervous,  
nervous or very nervous when it comes to speaking  
in public. After the event only 19% (3 of the 16  
participants) still felt the same way, with the remainder  
primarily classing themselves as a bit nervous at the 
very worst.

three pilot events

presenting in front of a large auDience

Being filMeD WHile speaking

pitcHing Your Work to a potential client

Making forMal presentations tHat are exaMineD
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Before

2.8

2.9

3.1

3.3

4.1

4.3

4.7

5.4

6.0
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after

3.8

3.4

4.2

4.3

5.6

5.2

5.3

6.4

6.5

8.0

average

Difference

1.1

0.5

1.1

1

1.5

0.8

0.6

1

0.5

0.5

0.9

Here are some of the reasons why people felt  
more confident:

• “Because I know that people have the same prob-
lems and being assured that practice makes perfect.”
• “Got some good hands-on tips.”
• “I am not alone.”
• “Everyone gets nervous.”
• “Knowing that there are others in the same boat.”

The improvement in confidence in different public 
speaking scenarios can be seen below, although 
some people felt quite reasonably that it was  
difficult to judge until they had tried it again in a  
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real situation. On average people marked their  
confidence up by 0.9 out of 10.

The speakers and content of the workshop were very 
well received, as can be seen from the average rating 
out of 5 for each of the components of the training:

Joshua Jones, the Course Rep Leader, said after the 
workshop: “The students interacted with the training  
material with confidence. Knowing that everyone 
present had some kind of difficulty giving public 
speaking made people more confident – students 
realised they were ‘all in the same boat’ and would 
have a sympathetic audience. At the same time, they 
were unafraid to give constructive criticism and  
support each other through their weaknesses.

Josh felt that the inclusiveness of the workshop was 
a strong point: 

“The session was highly interactive, because it  
involved every single participant. Rather than  
listening for a long time, the students themselves 
became the providers of the training, and learnt 
important skills that can only be picked up through 
experience. The effects were instant. You could  
see people becoming slowly more confident with 
every exercise.”

keY finDings anD learning points

• The workshop was successful, with 100% of  
participants saying they felt more confident and 
would recommend the workshop to a friend

• The workshop was informal, with participants  
sitting around tables, and the facilitators were  
relaxed and supportive which helped create a safe 
environment for practice.

• A peer-to-peer feedback model worked effectively

• When participants presented their feelings about 
public speaking it meant that the topic was  
discussed openly. Unexpectedly, many people felt 
more confident simply by realising that “there are 
others in the same boat”. 

• It works well with a large group of people split into 
smaller groups, perhaps led by students who are 
nominated to facilitate peer-to-peer feedback.

presentation 1

WorksHop 1

presentation 2

WorksHop 2

speaker

content

facilitator

content

speaker

content

facilitator

content

4.8

4.6

4.9

4.7

4.7

4.5

4.8

4.5
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event: ‘presenting to inDustrY’

One of the key areas where students present as part 
of a course is industry briefs and presentations to 
industry. This event aimed to see whether support 
at this stage of a course would be useful, and how 
to deliver it.

Sarah Temple says, “Great work can be presented in 
an appalling manner - it can make or break a piece 
of work. Students can get away with naive charm 
but not when they are graduates and competing with 
each other.”

A group of Information Design students at LCC 
were working on a brief from the publishers Dorling 
Kindersley for a 2nd year project. They were asked 
to design a concept for the future of the book using 
titles from DK’s history and arts lists.

We wanted to design a session to support these  
students with confidence and public speaking skills 

so they felt equipped to deliver their presentations 
to Dorling Kindersley in a comfortable and authentic 
way. The event took place on 5 May 2011.

In advance of the event, I joined David Philips’ group 
in April 2011 to observe them present their work- 
in-progress to the class. David and Sarah gave  
feedback, as did the students, primarily on the ideas 
and how they could be developed.

Some students presented with PowerPoint; others 
spoke from notes on paper, sometimes with a model 
of the idea. It felt more formal when the students 
stood in front of the rest of the class, and more  
conversational when students presented while  
sitting at the table. 

Having observed the Consurgo Portfolio Reviews 
run by Creative Careers, I asked the director of  
Consurgo, Richie Manu, to facilitate the event. We 
decided to use feedback groups of approximately 
eight people led by four facilitators, which would 
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combine informality and peer-to-peer feedback while 
getting expert advice from professionals. Each stu-
dent would have eight minutes to present.

The initial outline was: The students prepare their 
presentations in advance. They will split into four 
groups, and start off with an ice-breaking exercise 
where everyone speaks so no-one is quiet. Each 
participation does a short presentation, followed by 
feedback from the facilitator and other participants. 
The facilitator would be supportive and , and give 
tips on confidence, fears, presentation skills, keep-
ing to time and content issues. 

Sarah had already sourced two professionals, Pete 
Hellicar and Joel Gethin Lewis of Hellicar & Lewis, 
to attend, and Richie Manu arranged for Paul Bailey, 
director of 1977 Design Group to be the fourth facili-
tator.  As Sarah was keen for all the students to have 
feedback from Hellicar & Lewis, we decided that we 
would split the participants into just two groups. 

On the day, 20 students out of 35 were present, so 
the presentations took place in one big group. 

Each student gave their presentations and then the 
four panelists gave their advice. Their feedback in-
cluded comments on content, how they presented 
and body language.

We also filmed the event so the students would be 
able to watch their presentations and get feedback.

evaluation:  

‘presenting to inDustrY’

Before

Two thirds of the participants at the LCC event were 
female. The average age of those in attendance was 
24.5 years. The student type splits were:

75% of participants had English as their first lan-
guage. Other nationalities represented were: Korean 
and Chinese.

The responses to the question “How do you feel 
about speaking in public” can be seen in the table.

It’s notable that 0% of the students in this class said 
they were ‘Very nervous’ compared with 19% of 
the Course Reps. This could support evidence from 
the survey that practice increases confidence, as 
the group regularly present in class in followed by  
constructive feedback from tutors and peers.

Before the start of the event the students were asked 
to rate various public speaking scenarios in terms of 
how nervous or confident they felt (table opposite).

uk

eu

international

58%

33%

8%
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Answers to the question, ‘Why are you nervous?’

• “Nervous anticipation of how successful pitch/
work/ideas will be - getting job”

• “Pressure beforehand” 
• “Embarrassing myself/others” 
• “Lack of confidence”  
• “No idea - wish I knew!” 
• “Not enough practice”
• “Worry I will say the wrong thing, be judged by the 

audience, do something embarrassing etc.” 
• “I feel nervous about what they’re thinking about 

what I’m saying. Also because everyone is looking 
at me”

• “Not fluent”

Answers to the question, ‘What are you looking  
for help with?’ 

• “Ideas on devices to be used to make a presentation  
which represents my idea of a good night”

• “Tips to gain confidence” 
• “Learn how to improve my confidence”  
• “Feel more confident speaking in public”
• “Help to be more confident” 
• “Be more professional in approach to presentations”

Being filMeD WHile speaking

presenting in front of a large auDience

pitcHing Your Work to a potential client

Making forMal presentations tHat are exaMineD

Making forMal presentations

ansWering Questions in front of an auDience

speaking in forMal Meetings

presenting Your Work in class

asking Questions in front of an auDience

speaking in group Discussions WitH people You knoW

3.5

3.7

4.0

4.1

4.8

5.3

5.7

6.1

6.4

8.5

presenting to inDustrY event

verY nervous

nervous

Quite nervous

a Bit nervous

feel coMfortaBle

Quite like it

love it

0%

22%

22%

33%

11%

11%

0%

HoW Do You feel aBout puBlic speaking?
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after

80% of participants wound recommend the session 
to a friend. Two thirds of participants would attend 
another session.

Below is the change in grading of participants’  
perception of their confidence in differing public 
speaking scenarios. On average people marking 
their confidence up by 0.4 out of 10. 

This is lower than at previous event with confidence 
tending to increase by 0.9 out of 10 historically:

Ratings out of 5 for the panellists averaged:

Hellicar and Lewis: 3.8 
Consurgo: 3.8

The ratings for the workshop leaders/panellists were 
lower than for the other pilot events, though still 
good. 

Answers to the question, ‘Selected additional  
comments:

• “Really great ideas. Regret not having any formal 
meeting with either to discuss the work beforehand”

Being filMeD WHile speaking

presenting in front of a large auDience

pitcHing Your Work to a potential client

Making forMal presentations tHat are exaMineD

Making forMal presentations

ansWering Questions in front of an auDience

speaking in forMal Meetings

presenting Your Work in class

asking Questions in front of an auDience

speaking in group Discussions WitH people You knoW
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3.5

3.7

4.0

4.1

4.8

5.3

5.7

6.1

6.4

8.5

after

4.6

4.1

4.4

3.9

4.8

5.7

6.7

7.0

6.4

8.4

average

Difference

1.1

0.4

0.4

-0.2

0.0

0.4

1.0

0.9

0.0

-0.1

0.4
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• “It was a really good workshop, a little confidence-
building but I still feel very nervous”

• “I felt that having different Panellists was really 
good. A large amount of new opinions was really 
helpful”

Answers to the question, ‘Why did it help?’: 

• “Comments helped to see things differently”  
• “Good advice on how to improve”
• “Everyone feels the same” 
• “Practical”
• “Had useful advice” 
• “I have an outline of what I should talk about,  

but not so much about how I should talk” 
• “Really great ideas.” 

• “It was a really good workshop, a little confidence 
building but I still feel very nervous”

• “I felt that having different “Panelists” was really 
good. A large amount of new opinions was really 
helpful”

presentations to Dorling 

kinDersleY

The Art Director of Dorling Kindersley, Phil Ormerod, 
came to LCC a week later to see the students present 
their ideas. 

The presentations had improved significantly, 
both from when I saw the students speak about 

credit: lydia evans
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their ideas in class, and when we ran the feedback  
sessions with Consurgo and Hellicar & Lewis. Some 
of the students were simply more prepared; some of 
the students’ presentations, in terms of content and 
style, had improved substantially. 

Phil was very impressed, and was keen for the stu-
dents to present to a wider audience at the DK of-
fices. Sarah and Philip arranged for six students to 
present their ideas to an audience of about 15 people 
at Dorling Kindersley. I attended this and, again, the 
presentations were very good. The response was 
again very positive and DK spoke enthusiastically to 
the students about work placements. 

I asked Sarah if she felt the preparation helped.  
“Absolutely. We could have done some other things 
to help - such given them tips from the films and try 
out the same presentations in different settings. But 
there was a definite improvement from the first time 
they presented to when they presented to DK.”

learning points 

• Preparation - it was the first day of term, and some 
of the students didn’t realise they were meant to 
bring their presentations with them which impacted 
on the quality of their presentations and on their 
level of nerves

•  A panel of experts providing feedback appears to 
be effective, and gives each student individual feed-
back on their presentation style and content. 

• The format, however, can be potentially stressful 
for students if it’s done in a big group and if it feels 
formal.

• Time-keeping is a challenge as students at the  
beginning tend to get more than those at the end, 
plus the the audience gets fatigued with sessions 
that run on for too long.

• It is noteworthy that none of the students in this 
class said that were ‘Very nervous’, as opposed to 
19% of the Course Reps. The group practice a lot, 
and seemed relaxed with each other.
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event: ‘speaking out as a 

creative – presentation 

skills MaDe easY’

Enterprise and employability skills are key. This 
event was designed to look at the skills that  
graduating students might need for enterprise and 
employability. 

I chose three speakers, using an SEE model, who 
could talk about different areas. 

The themes included:

• Public speaking scenarios, from speaking in class 
and asking questions at an event, to making a pitch 
or presenting at a conference.

• Using your creativity to make great presentations
• Improving confidence
• Practical ways to overcome nerves
• Ways to try and be natural, and have conversations 

rather than delivering performances
• Personal experiences of the speakers
• Techniques to make you a better speaker
• How to use PowerPoint or other tools effectively

credit: valentina schivardi
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The speakers were:

• Alison James, Head of Learning and Development, 
London College of Fashion. Alison focused on  
general presentation skills and confidence tech-
niques. Alison’s talk was based on her presenta-
tion skills materials on PPD Coach (www.arts.
ac.uk/ppd). She spoke about topics including 
encouraging dialogue not monologue, how to en-
gage people throughout the room, being authen-
tic, breathing techniques, how to manage nerves 
and outlined other resources you can draw on.

• Charlie Hocking, Graphic Designer, LCC graduate. 
Charlie shared tips from a practitioner and recent  
graduate’s perspective. He talked about the  
situations that he has encountered at UAL and since 
graduating where he has needed to speak in public,  
including presenting to his peers at university,  
attending interviews for placements whilst on a 
year out at university/ working in LA, presenting 

to students who were interested in doing a year 
out, pitching a business idea and talking about his 
magazine Be Brave at UAL careers event Futurising 
in front of professionals.

• Mark McGuinness, creative coach and consultant. 
Mark looked at how to make compelling presen-
tations using creativity. Mark’s presentation was 
called ‘Creative Presentation Skills’ and contrasted  
‘Death by PowerPoint’ with an overview of a 
more creative approach, based on clear structure,  
captivating stories, enthusiastic delivery and 
striking slides. His blog post summarises the  
approach (http://bit.ly/speakingoutmarkmcguin-
nessblog).

In order to create online resources, we filmed the 
talks and uploaded them up to Vimeo (www.vimeo.
com/speakingout) and Facebook.

credit: valentina schivardi

credit: valentina schivardi
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proMotion

The timing was a challenge. With summer-term 
events, there is always a poorer turn out at the  
University, from experience with our SEE events. 

The only date possible, once it had been scheduled  
away Degree Shows and preparation for shows, 
was two days before the end of term. Although I 
had a good response from Course Directors to my  
initial research, I only received 13 responses most 
of which said that the students were either busy with 
degree shows or had gone home. 

This meant that marketing was even more important. 
For the Course Reps and LCC there was a ready-made  
audience but SEE events rely on marketing and pro-
motion.

Visual impact is important in terms of digital  
marketing, so I engaged Rich Cousins, a recent 
LCC graduate, who designed the graphic identity for  
Enterprise Week 2010. He designed the graphic identity  
for Speaking Out as a Creative Student and all of the 
digital and print materials associated with it. For the 
SEE event he designed a poster, my PowerPoint pres-
entation and the web graphics for digital promotion.

To enhance the strong visuals, we used language 
that made the event sound appealing and something 
that would really help participants improve their 
confidence and skills. For example, the marketing 
description of one of the events: “Does the idea of 
speaking in front of an audience make you nervous?  
Or would you just like to find out how to make 
an amazing impression with your presentation?  
‘Speaking Out as a Creative  - presentation skills 
made easy’ aims to help students and graduates, 
or anyone starting out in the creative industries, 
get more comfortable and confident with public  
speaking and presentations.”

We marketed it through the following channels, us-
ing the model of promotion that I use at SEE: Stu-
dent Union newsletter and social media, Creative  
Careers email, Creative Living website, SEE  
newsletter, Course director emails, Alumni  
Association, UAL website, Student portal and a  
selection of external contacts. 

I used Eventbrite.com for the event booking, as  
it is user-friendly, makes it really easy to share via 
social media and you can send reminder emails out 
to attendees. 
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evaluation: ‘speaking out as  

a creative – presentation 

skills MaDe easY’

The target was 50 students. Booking opened on  
Monday 13 June, just over one week before the event. 

Reassuringly, it sold out of the original allocation 
of 100 tickets in 2.5 days. I extended the capacity 
to 125 places due to the high drop-out rate that we  
experience with free events at the University.  
Cancellations ahead of the event meant the final 
number was 111, and on the day the turn out was 93 
so there was a 84% turn-out rate. 67 were students, 
so achieving the target of 50. The Eventbrite page 
was viewed 695 times.

Before

Only 6% of attendees said they were not nervous at 
all.  All the colleges were represented, with the highest  
being Central Saint Martins with 16 attendees and 
the lowest being Camberwell with 2 attendees.

csM

lcc

lcf

otHer
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WiMBleDon
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Participants were asked to rate 10 different public 
speaking scenarios from 1 to 10 (where 1 = nervous, 
10 = really confident). Below are overall averaged  
results ranked in order of least favoured scenario:

It is notable that the ratings are lower than the other  
two events. Speaking in group discussions with  
people you know averages at 6.6 compared to 7.5 
for the Course Reps and 8.5 for the LCC students. 

Significantly, the ordering in favour of these differing  
public speaking scenarios is consistent for all  
attendee sub-groups. Presenting in front of a large 
audience is the most dreaded scenario in which to 
speak publicly, while speaking in group discussion  
with people you know is considered the least  
daunting environment.

Looking at confidence levels irrespective of scenario  
indicates the attendees from the EU regarded  
themselves as having the highest level of public 
speaking confidence on average, with International 
participants rating themselves as having the least 
confidence before the start of the event.
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HoW Do You feel aBout puBlic speaking?
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Here are some of the answers to the question, ‘Why 
do you think you get nervous?’:

• “Lack of confidence, scared of being judged, scared 
of talking rubbish, scared of forgetting what I’m  
talking about.”

• “Don’t like lots of people looking at me. Doing 
something stupid. Forgetting what to say and an 
awkward silence.”

• “Not sure, but not wanting to look stupid, or boring  
people. Fear out failure ‘if something important  
is at stake”

• “Judgemental eyes. The thought of people not  
listening to me. Not knowing or feeling like I’m  
talking rubbish.”

• “Fear of saying something wrong - which is more 
likely under pressure.”

• “Have always been like that: shy, not wanting to be 
in limelight, scared of messing up.”

• “Situations are a crucial factor. Knowing the  
subject well & being in informal atmosphere re 
easier to cope with” 

• “The more ‘formal’ the event the more nerves” 

• “Because my first language is not English. I do 
have knowledge of the area that I’m presenting, 
but have difficulties if I get stuck in the middle of 
presentation and don’t know which words to use.” 

after

100% of participants who responded said that they 
would attend another event. 97% of those who  
attended would recommend the event to a friend.

43% said they felt more confident after the event, 
51% said they maybe felt more confident and 6% 
said they had no improvement in confidence at all.

Before the talk, 32 attendees reported that they felt 
either ‘nervous’ or ‘very nervous’ about public speak-
ing. By the end of the session only 13 people still felt 
this way. After the event, on average all participants 
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credit: valentina schivardi
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presenting in front of a large auDience
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three pilot events

marked their confidence levels for each of the pub-
lic speaking scenario up by a factor of 0.9. However 
certain sub-groups appeared to get more out of the 
session than others. For example, participants from 
the UK increased their ratings by an average of 1.4 
whereas EU attendees, previously the ‘most confi-
dent’ sub-group, only increased their ratings by 0.5.

Average speaker ratings, out of 5 (1 being poor, 5 
being excellent):

Alison James: 4.6 
Charlie Hocking: 3.7 
Mark McGuinness: 4.2

Here are some of the answers to the question, ‘Why 
do you feel more confident after the session?’:

• “Good tips. Uplifting thoughts.”

• “I guess it will depend on the experience next time 
when I’ll have to do a presentation. But this event 
does calm you down and helps you not to think of it 
as a monster.”

• “Knowledge, practical tips and building confidence 
through enthusiasm and letting go.”

• “The main message I will leave with today is to 
change the way I see myself speaking. Thank you.”
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• “Demystifying it, and laid out a different way of 
thinking”

• “It was very inspiring, encouraging, great. There 
was a variety of speakers, each covering a  
different angle.”

• “You all covered a broad spectrum about the issue, 
but the most important for me was that you’ve 
changed the way I see it - not as a problem, rather 
as a challenge I can face now :)” 

• “I feel a bit more liberated by this way of  
thinking, and I am going to work on it so I get  
better, thanks!” 

• “I think we really need more practice and more  
experience in order to be confident. The lecture 
was somehow theoretical”

• “I actually can’t wait to implement what I just 
learned”

• “I really felt that Charlie’s approach of being  
yourself really helped”

• “I still feel same but I’ll keep this in my mind to be 

improved. Hopefully it will work out”
• “I won’t know till I try!”
• “It was inspiring”

learning points

• High demand, given the turn-out in a time that is 
typically quiet for events

• The three speaker model works as well as the 
workshops in terms of improving confidence (both 
have a 0.9 improvement on average)

• This is a good format for reaching a larger number 
of students

• Doesn’t include the element of practice, which 
the research shows to be important and some  
comments suggest that the chance to practice 
would be useful.

• 6% felt that confidence had definitely not improved, 
compared with 0% for Course Reps.
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Overall, we can see that the percentage of people 
who are nervous is very high, with only a small per-
centage of people feeling comfortable. The event in 
association with SEE had a higher number of people 
who were nervous than the the Course Rep and the 
Presenting to Industry events. 

As can be seen from the graph below (‘Impact on 
confidence levels after training’ and opposite, ‘Con-
fidence levels after training - groups’) the impact 
of training on confidence levels was consistently 
positive with attendees shifting from very nervous 
to more confident, and improving by around 1 point  
out of 7 in terms of confidence.

However, participants don’t suddenly experience a 

dramatic change and some students said that they 
needed the chance to practice their new skills in a 
real environment. This suggests that a longitudinal 
approach needs to be taken, where they keep feeling 
more comfortable and practising in order to effect 
incremental positive changes. 

The biggest improvement was in making formal 
presentations (see ‘Scenario specific confidence  
improvements’). Speaking in meetings had a low im-
provement rate.

International students improved the most after  
training; students with English as a second language 
the least. Women experienced a significantly higher 
improvement rate than men.
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I wanted to speak directly to the students in order to 
really get an in-depth picture about how a number  
of students feel about making presentations, and 
to give me more information about the best way to  
support students with public speaking skills and 
confidence? We created seven student case studies. 
All of the students took part in at least one interview 
lasting 1 hour to 1.5 hours on average, and attended  
at least one event. They were recruited with the 
help of the Student Union, and also via Josh Jones, 
Course Rep Leader.

intervieWs

My main aim was to ensure that there was consistency  
between interviews while allowing each person to 
speak openly about their feelings and experiences.

I explored three key areas with the question:

Experience

What are the students’ experience of public  
speaking? How does it make them feel? Are there 
any factors that make them feel nervous?

Relevance

Do students think that it is an important skill? How 
does it affect them as a creative?

Support

What kind of support are the students getting and 
what would they like?

I developed the questions, in consultation with Pei-Chin 
Tay, who recently completed an MA in Enterprise and 
Management for the Creative Arts where she had to do 
qualitative research, and Dr Sean Carey, who regularly 
carries out interviews for research. Pamela Kember, 
PhD student and researcher, also contributed.

speaking to tHe stuDents

credit: alys tomlinson

speaking to the students
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last person to speak. Everyone was going red while 
they were presenting and playing with their earrings 
and stuff, and I was wondering why they were so  
nervous. And when it came to me, I started shaking 
and I rushed through my presentation, and I could 
feel myself getting really hot and a bit red. I think it’s 
OK and then suddenly it isn’t.”

Often her nerves are associated with feeling  
self-conscious. “If there are a lot of eyes on me 
it makes me a bit nervous. If it’s students just  
sitting round, it’s much more informal.” She doesn’t 
ask question in lectures for the same reason.  
“A couple of times there have been questions that 
I’ve really wanted to ask but I don’t want everyone 
to look at me.” 

kristine oManDap

Information Design, LCC

“i was the last person to speak. 

everyone was going red while they 

were presenting and playing with 

their earrings and stuff, and i was 

wondering why they were so  

nervous. and when it came to me,  

i started shaking and i rushed 

through my presentation, and  

i could feel myself getting really 

hot and a bit red. i think it’s ok  

and then suddenly it isn’t.” 

Kristine is not a fan of public speaking. “But if you 
have your studio and you work with other designers, 
then you have to go to companies and pitch. I’d do it 
to try and make myself a bit better at it.”

Kristine has been proactive in getting employment 
for herself for years. She was an Assistant Manager  
at Build-a-Bear Workshop at 16, and she is  
currently juggling a part-time job at a pet shop, 
baby-sitting and her course commitments. 

She is keen to improve her presentation confidence 
and skills to ensure that she makes the most of any 
opportunities, but  it is in those important situations  
when nerves tend to increase. 

She had to present a poster that she had designed 
to the founder of the Kinetica Art Fair. “I was the 
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Facing a big audience is also quite intimidating.  
“Having to talk about it to that many people makes 
me worried about saying something wrong. And now 
they’ve started video-recording some of the lectures. 
If I make a mistake, then it’s on film for everyone to 
see. It’s like Jenga I guess - if one thing goes wrong, 
then everything goes wrong.” 

However, like other students I have spoken to, 
she feels comfortable with discussions in class.  
I observed a session during class when the tutors were 
feeding back their ideas. “That was quite informal,  
especially with David and Hamish - they’re very  
chatty and friendly, quite like other students even. 
You can be really quite relaxed. With the other  
students, we support each other.”

Kristine wrote a blog about one of the Speaking Out 
events that she attended, without being asked. Her 
blog post acted as a piece of self-promotion as, 
after reading it, I commissioned her to blog about 
Artsmart, a two day programme of events at the  
University. She wrote five blog posts, including two 
on events that I’d programmed as part of Speaking 
Out as a Creative Student (see More Events).

So, Kristine has turned her nerves about public 
speaking into something enterprising. When asked 
if her nerves might stop her taking an opportunity, 
she says, “No, I think I would force myself to do it. If 
there’s a purpose, then I’ll do it.”

speaking to the students

kristine’s feeDBack

Kristine attended several events.

In ‘Presenting to Industry’, the event pilot on the  
Information Design course at LCC where the  
students presented to a panel of experts, she found it 
quite difficult. “It was a bit horrible speaking in front 
of everyone. I didn’t realise it was going to be so 
formal, I thought it would be us at the table, with 
the tutors. But I feel like it’s sort of made it better, 
it’s helped with how I should prepare myself for next 
time. But as an experience I don’t think it’s helped me 
that much with public speaking generally.”

‘Speaking Out as a Creative - presentation skills 
made easy’. Kristine blogged about it, so here’s a few 
lines of her feedback, “The seminar today was really 
really helpful. The first speaker was Alison James, 
Head of Learning and Teaching at LCF. I found her  
presentation really engaging, she seemed really down 
to earth, friendly and rather funny! She appeared to 
be speaking to us from a similar level. Overall this 
was a really informative and helpful evening.”

Overall, she feels she is improving:

“With my new tips to work on i do  

feel like i’m getting better all the 

time. i still don’t feel amazing but  

feeling a bit better.” 
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similar feelings: “I felt exactly like during the crit, 
very nervous, but because it was to an unknown 
person. I couldn’t read their face for feedback, unlike  
my tutor who I know. Then I became more nervous  
and panicked. I experienced doubts about my  
presentation and hoped that they’d be kind to me 
so I could feel successful.” She found a group  
presentation to the Tate Modern was easier because 
the level of work was high in that group. 

She still experiences some nerves when she’s not 
speaking about her work. In an informal meeting 
with the course reps, she felt less pressure and was  
therefore less nervous, but when the Dean joined 
them for a more formal meeting it was challenging.  
“I feel I have to speak and I worry that I’m going over 

Moe asari

BA Three Dimensional Design, Camberwell

“i am really self-conscious and 

scared of being judged when 

i’m speaking in public.” 

“I am really self-conscious and scared of being judged 
when I’m speaking in public,” says Moe Asari, who  
is studying BA Three Dimensional Design at  
Camberwell College of Arts. She was educated in  
the UK and then moved to Japan where she  
finished her school education.

Moe is very friendly, conscientious and wants to do 
well. Her work, and how people perceive it, is very  
important to her – and the primary cause of her nerves 
is wondering if her work is being judged negatively. 
She’s a course rep, so is proactive in representing 
the students needs and concerns, and is keen to take  
opportunities generally.

She describes one crit where she did a five minute 
presentation to her class. “It made me feel really  
nervous but I was worried about my work more than 
my skills in presenting. My hands were shaking, my 
voice went higher and I felt really sick! I felt that my 
presentation wasn’t doing justice to my work.” 

Presenting her product to someone from Somer-
set House for the Super Christmas Market created  

credit: valentina schivardi
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old ground. I want to say more but I’m afraid I’m not  
making a valid point.” 

If Moe can’t see the faces of the audience, then it makes 
it easier. She had to present from the stage at school 
and she says, “It wasn’t any worse because there was 
a spotlight on me, so you couldn’t see the audience’s  
faces!” 

The informality of a familiar small group,  
however, is definitely easier than the more intense  
atmosphere of a lecture theatre. Preparing also 
makes her feel more comfortable, as she finds  
that the nerves and pressure mean that can’t think 
properly.

Another area that Moe discussed was the cultural  
differences between the UK and Japan, although she 
doesn’t feel they have influenced her personally very 
much as she was brought up in the UK.

“I think that everyone does need an opinion,” says 
Moe. “In Japan, it’s difficult to voice an opinion. In a 
history class here, I was asked an opinion on Pearl 
Harbour: did I think that the Americans were  right 
or wrong? In Japan, they wouldn’t ask that question  
on feelings at all. No one really asks students their 
opinion. But I think it’s really important. Design 
needs feedback from real people, otherwise it’s just 
an object with no connection to the real world.”

Have nerves ever held her back from making  
presentations? “No, not yet. I just want to keep  
practising and take any opportunities for my career”. 

speaking to the students

Moe’s feeDBack

Moe attended the Course Rep training. There was a 
notable difference when she gave me feedback. She 
seemed more confident about the subject. 

Key points 

• Moe nerves mainly stem from concerns about her 
work being judged negatively and is self-conscious 
when speaking in public.

• The workshop helped her by realising that others 
were in the same position as her, by focusing on 
the audience rather than herself, and by having the 
chance to practice.

• She would like to improve further, perhaps by speaking 
in front of a big audience, and by hearing how confi-
dent speakers manage and what they do to prepare.

“What i found really reassuring was  

to know that other people found it 

difficult as well and to be in a room 

with people in the same situation. 

When we were in the little groups  

it was nice to actually talk about it 

and what we found difficult. it was 

nice to know it wasn’t just me. it was 

also really good to practice in those 

little groups too, and that there was  

a gradual growth in number of people 

you were presenting to.” 
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to her course leader, personal tutor and an audience 
of about 25 students. 

It went well, and she puts this down to the practice 
that she did. “Our tutor is good because he forced 
us to practice in tutor groups and I think it really 
showed. The tutor just said, ‘Practice, practice, prac-
tice!’ I would have been in shambles had I not done 
that.” 

They rehearsed their presentations twice in their tu-
tor groups, Anisha ran through it five times at home, 
and the tutor also made an audio recording of them. 
Listening back was “painful but it helped”. 

Anisha is quite comfortable talking in class with 
her peers but there are times when things are 
more nerve-wracking. “When it’s important for me  
personally, then I get really nervous, I’ve got the 
butterflies and all of that. The more important the  
presentation, the more nervous I get.” 

She has some physical symptoms. “You forget what 
you were saying and then you’re silent for 5-10  
seconds but it feels like an hour.” Not preparing is 
another key factor: “When I am not prepared, I am 
really stressed. Not the good stress, the bad stress.”

anisHa peplinski

MA communication design, CSM

“our tutor is good because he forced 

us to practice in tutor groups and  

i think it really showed. the tutor just 

said, ‘practice, practice, practice!’  

i would have been in shambles had  

i not done that.” 

“It’s interesting,” I say. “I get the impression that if 
we’d had this conversation four weeks ago before 
you’d made your presentation you would be answer-
ing these questions differently.”

“Probably, yes,” replied Anisha. “ I’d probably say, 
‘I’m really nervous, I hate doing this.’ But now that 
I’ve done it, I feel a little bit better.”

A few days before our interview, Anisha did a formal 
presentation for her Communications Design course 

credit: georgia arena
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It’s not size of the audience that matters for Anisha: 
it’s who is in it. “It depends more on who are the 
people you are speaking to. Where do I stand in  
relation to these people? Are the other people highly  
accomplished. You don’t want to make a fool of 
yourself. If you were a big-wig branding person then 
I’d be worried that what I’d said was rubbish.”

Is it an essential skill? “Yes, it is definitely. You’re going 
to have to speak in front of clients and pitch your ideas. 
We’re communication designers and we don’t just sit in 
an office strategising on a computer.”

Anisha feels that support around public speaking 
skills should be offered on courses. “I think they 
should in the courses, to be honest. If it comes from 
within the course, students will do it because they 
have to. We are all creatives and we have to pitch 
ourselves, so really we should all be doing it.”

Anisha appears to feel more nervous when being 
judged or when there is something riding on the 
presentation. But her confidence has clearly been 
improved by the practice that she has done in class 
and by herself.

As her tutor said: “Practice, practice, practice!”

speaking to the students

“i also felt better because everyone 

is like ‘i feel nervous ’, but then you 

watch them and it’s actually totally 

fine. You feel you’ll mess it up just 

because you said umm once, but  

actually no one’s really going to 

judge you for that. .” 

anisHa’s feeDBack

Anisha attended the Course Rep training “I would rec-
ommend it. Actually I already have to a friend in class.”

She mainly found it useful as it reinforced what she  
already knew. “It was good to hear that what Katie was 
saying was what our tutor had said as well. Things like 
you should practice, you shouldn’t read it from a script, 
and you should look at your audience. Practice really. 
That’s what she said quite a lot, I think. That’s what 
our course tutor was also saying.” It also gave her the 
chance to practice.  

 
Key points 

• Anisha gets more nervous when something is  
important to her or there is some kind of  
opportunity dependent on her performance.

• Practising in her class had a significant impact on 
her confidence and skills

• The Course Rep workshop was useful for her in that 
she could practice more and gave her some good tips

• She would like to an advanced workshop, where you 
can practice more, in front of more people, or get  
feedback on your talk.
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Ryan had attended a lecture in the first term with 
tips on how to construct your presentation and  
improve body language (for example, smile, don’t 
look down). He didn’t realise he had an issue then 
with public speaking so didn’t think too much about 
it. He realised that type of advice doesn’t help him at 
all, in fact it “stresses me out more”.

Understandably, he associates presentations  
generally with that bad experience, and had a similar  
experience on the next presentation, which was also 
being assessed. “It’s the apprehension before going 
on. I start worrying what I’m going to do when I’m 
up there. I feel so self-conscious.”

He says that someone gave him some Rescue Rem-
edy. “Did that help at all?” I ask. “No,” he laughs. 
“Not at all!”

rYan DaviD

Fashion Management, LCF

“i would have liked to go for 

a student union position but i 

know there is public speaking 

involved so i don’t want to.” 

He’s in his first year and he volunteered to become 
a Course Rep. But his dislike of public speaking has 
held him back from taking the opportunity of stand-
ing for the Student Union.

Ryan is a confident person in other situations. He 
is confident speaking one-to-one, with groups of 
friends, in class when he’s with people he knows 
and in his course rep duties communicating with 
his peers. He’s also OK speaking in formal meetings.  
“I’ve always been one of the loudest people, quite 
confident. I’m absolutely fine talking to people, no 
situations really stress me out apart from this.” 

But when it comes to standing in front of an  
audience in a formal environment, it’s a different 
story. His first experience of public speaking came in 
the first unit of his first term at the University, when 
he had to do an assessed group presentation in front 
of about 60 people and two tutors. 

“I was really nervous beforehand,” says Ryan. 
“When I got up there I just felt everybody’s eyes on 
me. I was terrified. I don’t know what happened,  
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When we talk about possible formats for presentation  
confidence and skills support, he’s not convinced 
by any of them. “I don’t know how anyone could 
take that anxiety away so I don’t know how public  
speaking skills training could help.” The bigger the 
audience, the worse it is. 

He feels that being videoed would make him feel 
similarly self-conscious. I ask how he would feel if 
he was videoed while doing a formal presentation 
in front of an audience. Ryan makes some sort of 
explosion sound effect. “I’d die,” he laughs. 

Ryan says that “everyone else just seems fine”. I say, 
 “Really?” as I know of a lot of people who get nerv-
ous, myself included. “Well,” says Ryan, “I never  
really notice as I’m usually working myself up to go 
on. But thinking about it there was a boy that fainted.”

Ryan feels like there’s not much that could help with 
this issue. He has  all the attributes necessary to be a  

speaking to the students

Ryan was required to do a group presentation at 
the end of the year. He booked the presentation 
pod in the Learning Zone, using the screen for their  
PowerPoint, and the group ran through the presentation  
repeatedly for several hours. I filmed the group and 
gave them feedback as a group and individually. I fed 
back to Ryan that he appeared more confident than 
he felt, and he stood very well and was clear and 
well-paced when he spoke.

The final presentation went very well. Ryan wrote in 
an email:

Ryan sent me some further feedback: “We ended up 
getting one of the highest scores in our year for the 
Fashion Management Project at 80% which was  
amazing, very chuffed!”

Key points 

• Ryan was nervous after a bad first experience
• The lecture with tips in his first term didn’t help him 
• The Course Rep workshop helped him, but he still  

felt nervous
• The practice he did in a group for their presenta-

tion, and the feedback I gave, helped
• The group presentation was very successful, in 

terms of improved confidence, skills and final 
grade.

“i did the presentation on Wednesday 

and it couldn’t have gone better.  

really really happy!” 

“i definitely found the session useful just 

because it was the first step, standing 

up in front of people. it wasn’t as bad as 

i thought it would be. it was just a small 

group of people that you were talking  

in front of. it was quite informal so it  

was easier and we were made to feel  

comfortable.” 

after presentations. “However, it would be a different 
situation standing at the front of a proper audience.”
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ble. In Asian culture, we do not like people who 
speak too much. It is too noisy. If there’s a  
question to the whole class, no-one will answer. 
Many teachers find it difficult to teach, especially 
those who come from abroad.”

She has noticed the cultural difference since studying  
at University of the Arts London. “Here the students 
are more confident in giving their opinion. Even if it 
is in the middle of a class, the teacher will ask if there 
are any important questions.”

Having English as a second language has made it 
more difficult. “Because of the language I do not  
really feel confident. I find when I speak in English, 
I am thinking one beat later than other people, so 
when I am preparing to say something, another  
person has already asked the question.”

Generally, Nim is not keen on public speaking. “I prefer  
to speak one-to-one, as I feel really pressured when 
there are lot of people watching me. When I am  
nervous my voice is shaky and the words don’t  
come logically.” 

niM kook

Information Design, LCC

“i didn’t really like to speak. korean 

and asian culture is different from 

Western. in Western culture they 

try to make the students participate 

a lot, but in korean and asian the 

teacher is doing a lot of speaking 

and the students are just sat there.” 

Nim is from Korea and did a first degree 
there before coming to LCC to study Informa-
tion Design. “In Korea and Asia,” she says, 
“there is a hierarchy between younger people  
and older people and you have to respect older  
peoples’ opinions. It is changing a lot but in 
school there was not the opportunity to participate  
and speak formally.”

Nim explains more: “There is this common 
code or belief and because everyone knows it, 
you don’t have to say it. If a student speaks out 
they are regarded as being too flashy, not hum-



107

speaking to the students

She had a bad experience when making a  
presentation to 100 people at university in Korea.  
“I had prepared a lot but when I went on the stage  
I was frightened and everything became blank. I was 
shivering a lot and saying stupid things, so after that 
experience I did not really want to speak in front of 
people.” 

I observed Nim when she presented her work in class, 
in preparation for their presentations to publishers 
Dorling Kindersley. “I think I was a bit nervous,” 
says Nim. “But if the setting had been more formal,  
I would have been much more nervous. This was 
presenting on the table and so much easier.”

Why does the formality make her more nervous?  
“It’s much more tense and people expect something  
from you. And that expectation translates to pressure   
for me. The bigger the audience the worse it is.  
One more person and then there’s one more expec-
tation for me to manage.” 

If the Dorling Kindersley presentation was optional, 
would she still do it? “Yeah, I definitely would do it. 
Even if I’m not good at it and even if I am scared,  
I don’t want to regret afterwards that I missed  
an opportunity.”

Nim’s attitude has proved fruitful. After the presenta-
tions, she was chosen to present at the DK offices 
to a large group of executives. As a direct result she 
has now been offered a 6-month placement. So, 
even though Nim was nervous, she still went ahead 
and did it, and this is tangible evidence that speaking 
in public gets you employment opportunities.

niM’s feeDBack

Nim attended ‘Presenting to Industry’. “The feedback 
was useful, I learned that gesture and reaction is  
important and that you can approach presenta-
tion as a performance.” Actually presenting to DK 
was easier: “I practiced a lot so felt more confident  
compared to the feedback session. And it was in 
front of a small group of people and one person - 
Phil Ormerod from DK - so it was a relaxed atmosphere. 

Nim also attended ‘Speaking Out as a Creative - 
presentation skills made easy’. “It was nice to hear 
from 4 different person (including you). All of them 
had a personal style of speaking and I learned that 
interacting with the audience is really important as 
well. Also useful advice, like make the presentation 
simple and clear with three core messages, although 
I don’t know how to apply it yet. 

Key points 

• Nim has experienced some barriers with language 
and cultural differences

• She gets nervous when something is more formal
• She found the ‘Presenting to Industry’ event useful 

but was more relaxed actually presenting to DK
• ‘Speaking Out as a Creative - presentation skills 

made easy’ was useful with good tips, but she 
doesn’t know how to put it into practice yet.

• She got a work placement after presenting to DK

“i still fear public speaking,  

but practice make perfect.” 
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self-conscious. “Instead of thinking about my work, 
I just start focusing on how people perceive me. I 
feel nervous because all eyes are on me.” 

But it’s the physical symptoms - and the expression 
of those - that bother her the most. “If I was nervous, 
but it didn’t show at all, then I think I could do it. But 
I know I’ll go red in the face, my hands will shake and 
my voice will crack. When I see other people who are 
very very nervous I can see how awkward it is. Of 
course I don’t judge them because I would be worse 
than them, but at the same time I don’t want to look 
like that when I go there - so I don’t go there!” 

And, for Sofia, it’s worse in front of her peers. “One 
big thing is that it’s class mates. I see them everyday 
and then one day I show up in front of the class and 
I look like a nervous wreck, embarrass myself and 
then the next day I wouldn’t be able to face them. 
Maybe, I don’t know, if it was people I don’t know or 
maybe even older, middle-aged people, I know that 
they’ve seen everything.”

Her tutors have been supportive and helpful. “I’ve 
spoken to my tutors and they were really nice about 
it and said, it’s fine you don’t have to do it.” One 
of the most notable things about talking to Sofia is 
how different she feels when public speaking is ap-

sofia petterson*

Student (*not real name) 

“instead of thinking about my work, 

i just start focusing on how people 

perceive me.” 

“I think if someone forced me to go and do it I would 
just run out in the middle of the presentation!” Sofia 
is articulate and intelligent, and explains her reasons 
clearly. “I’m just not even capable of doing it! I just 
avoid it completely.”

English is her second language but there doesn’t 
seem to be any issue with language barriers. And it’s 
not about a lack of confidence in her work either. “I 
feel happy about my work,” explains Sofia. “I don’t 
think my work is bad or anything, it’s just me having 
to speak about it.” She’s found that she gets very 
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proached in a different way. 

“We do present sometimes around a table and I do 
get nervous at that but then I get through it. I don’t 
know why but if I am sitting down with everyone else 
it doesn’t seem so much of a performance. It feels 
more natural - it’s not just me along having a mono-
logue. You’re used to having conversations with 
people all your life but you’re not used to standing 
and having a monologue.”

As well as not pressuring her to stand and speak, 
her tutors have found constructive ways for Sofia 
to share her ideas and thoughts. “Once I told my 
teacher that I didn’t want to present. When it was 
my turn the teacher asked me questions about my 
work. So I was basically discussing my work rather 
than presenting it. Even though I was in front of the 
class and everyone was looking at us, it didn’t feel 
that bad because it was a dialogue.” Again when she 
was was part of a group presentation, the tutors just 
asked her about her work. “It didn’t feel like I was 
presenting, just answering questions. You don’t feel 
you have to do it, it’s more like a choice. When you 
present, you feel like you’re stuck there.”

Sofia attended the presentation workshop run by 
Counselling along with around twenty others. She 
found it useful in part because she met other people 
who wanted to practice. 

She feels that practice, starting with a small group of 
people and then increasing the number gradually, is 
the best way to build up her confidence with making 
presentations.

“it was very inspiring, encouraging. 

great that there was a variety of 

speakers each covering a different 

angle. events like this are really  

helpful. i do feel, though, that tips 

don’t help me directly and don’t  

make much difference to me as i am 

too nervous to present at all. i and 

need to do practice in a small group 

of people who are nervous too.” 

sofia’s feeDBack

Sofia attended ‘Speaking Out as a Creative Student 
- presentation skills made easy’. She would recom-
mend the event to a friend, attend another event, and 
she answered ‘maybe’ to whether she feels more 
confident after the event.

 
Key points 

• Sofia avoids public speaking
• She finds that she doesn’t like everyone focusing on 

her, and it’s much easier if it’s informal or more like 
dialogue rather than monologue

• Her tutors have devised an effective approach and 
asked questions rather than asking Sofia to pre-
sent, which makes her feel much more comfortable

• ‘Speaking Out as a Creative Student - presentation 
skills made easy’ was encouraging for her but she 
doesn’t find tips that helpful as she won’t be ably to  
apply them

• Sofia feels strongly that practising in small groups 
with people who are equally nervous is the best 
way forward
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“Usually I’m quite chilled out,” says Nathan, and this 
is evident in our interview. He’s calm and reflective. 
“But when I’m speaking in public,” he says, “I’m not 
as confident.  One-to-one like this is much more re-
laxed, whereas with public speaking I find it difficult 
to keep the same composure.”

Before coming to the University, Nathan hadn’t really 
had much experience with making presentations. 
He studied Fine Art, Philosophy and Politics for A-
Level. For Politics, he had to do a bit of speaking 
such as reading out while sitting at his desk and at 
one point he had to stand in front of the class and 
answer questions. “I found that very tricky. I felt 
very aware of everyone looking at me so there was 

a more and more intense atmosphere.” Apart from 
that, there was just a nativity play when he was about 
five years old, where he “stood on stage for hours 
and did nothing.”

He doesn’t have to do much formal presentation on 
his course. He does, though, take part in crits sitting 
at tables with around eight people with short five-
minute presentations. And then there are presenta-
tions to the whole class of about 30-40 people. 

Nathan’s feelings about public speaking vary. “For 
me it depends on how I’m feeling,” Nathan says. “If 
I’m under a lot of pressure I’d be very nervous and 
speaking would be more difficult.” He would feel 
“not so natural, forced, tense in mind and body, and 
not so relaxed as now.”

He prefers the smaller, more informal opportunities 
to talk in public:

 

 
 
It’s often the anticipation of talking in front of oth-
ers that causes his nerves, “because space in my 
brain seems to be taken up thinking about it.” This is  

natHan jaMo

Foundation Art and Design, Camberwell

“i feel ok in group crits as i know my 

classmates fairly well and we speak 

regularly, so i kind of know their 

responses. in small groups, i’m more 

chilled out, it’s a lot easier. in larger 

groups i feel a brick wall comes down 

in front of me. perhaps because i’m 

thinking too much about everyone 

listening and looking at me.”
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something abstract.”

He sees the ability to present well as a useful asset.  
“It’s a good skill because you can always put ideas 
forward in a confident, relaxed way. Like here in a 
one-on-one situation. That’s why public speaking is 
important I guess.” 

natHan’s feeDBack

Nathan attended ‘Speaking Out as a Creative -  
presentation skills made easy’:

He said that he would attend another event and that 
he would recommend it to a friend. 

Key points 

• Nathan feels relaxed generally but gets nervous 
with public speaking

• He feels fine in small groups of peers but it is 
harder when in larger groups and in more formal 
environments

• He found ‘Speaking Out as a Creative - presentation 
skills made easy’ useful due to the tips

• ‘Presentation Workshop Practice’ was helpful as it 
gave him new techniques and the chance to practice

speaking to the students

emphasised when in a big group. “It’s more difficult 
waiting while you listen to others, and thinking that 
all the tutors are there and making judgements.” 

In group discussions Nathan also finds that it can be  
difficult to start speaking. “Some students will talk 
a lot and then it’s harder to speak up as it feels like 
there is a conversation already established. You’re 
already thinking, ‘OK, I’ll just speak when needed.’ 
Especially in group crits, it’s harder to start if I 
haven’t spoken for half hour. So others have already 
spoken in much more animated terms and its dif-
ficult to break through the barrier.” 

Nathan is more nervous when the setting is more 
formal. If he was making an assessed presenta-
tion in front of a big audience, “It would definitely 
be more difficult, also because examiners are there. 
My mind would make it a bigger situation and create 
more nervousness.”

Next year Nathan is aiming to get on to the Illustra-
tion BA Course, where presenting to potential clients 
could prove a challenge. “That would be really tough 
because a lot would be riding on it, so thinking about 
it a lot might affect the way you present yourself.” 
Would he do it? “Yes. I’d try my best.

Has he done anything else to try and help improve 
the nerves? “Yes. Lying on the floor helps me to con-
centrate,” he says. “But that’s not always practical!”

Nathan finds it easier talking about his creative pro-
jects. “I really like and enjoy my work. I’m more pas-
sionate about my own work versus talking about 

“this was a good event which helped 

me to understand the elements of 

how to improve in public speaking. i 

definitely feel a bit more confident 

after it because the speakers gave 

useful tips.”
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There were more requests and opportunities for 
presentation skills training while I was working 
on the project. I decided that it would be good to  
develop a limited number of these as they would  
enhance the project.

The events were:

• Training with PhD students from Wimbledon with 
English as second language

• Presentation training for the Deutsche Bank Award 
shortlist, to present business plans, linked strong-
ly to enterprise

• Creative Communication Skills - a collaboration with 
Creative Careers, focusing on the linked skills of 
public speaking and networking, part of Artsmart.

• Promoting your Talent - Presentation Skills - a  
collaboration with the Fashion Business Resource 
Studio at LCF, also part of Artsmart.

• Practice workshop with two of the student  
interviewees for this project.

WorksHop WitH pHD  

stuDents at WiMBleDon

Presentation training took place with Dr Michael 
Quinn’s, Reader in Critical Practice, group of four 
PhD students at Wimbledon, all of whom had  
English as a second language. The four students 
were from Portugal, Germany, Iran and Columbia,  
so there were strong links with working with  
international students.

Katie devised a workshop based on feedback from 
the students on what they most needed support 
with. The workshop was informal and lasted 2.5 
hours. Katie started by discussing any specific  
concerns the students had public speaking. 

Each student then had to prepare and deliver a 2 
minute presentation on something they are passionate  
about. Katie then gave constructive criticism,  
alternating positive and more critical feedback, 

More events...
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as did the rest of the class. The students then  
performed again to incorporate the feedback into 
their presentations.

A student from Columbia talked about being  
passionate about ‘belonging’. Katie responded: 
“You’re speaking in a very well paced way, and have 
a conversational tone and seem relaxed. Maybe sum 
up in a more structured way.” Feedback from peers 
noted that she didn’t always keep eye contact with 
the audience and looked into the distance. When the 
student repeated the presentation, the others felt that 
she was still looking into the distance, but that the 
presentation seemed more structured and succinct. 

For a presentation on something she was passionate 
about, a student from Iran spoke about her smoothie 
maker. One member of the group felt that she was 
nervous, although it didn’t seem as obvious to those 
that didn’t know her. I said, “From an objective point 
of view, you seemed confident. It would be good to 
put a few more pauses in. I thought the conclusion 
was great.” Commenting on the second attempt,  
Katie said, “You seemed more relaxed and confident, 
and the argument was well-structured.”

The next stage of the session was for the students to 
present briefly on their research projects.

A student from Germany said she found public 
speaking “really nerve-wracking” and found that 
her legs and hands shook. Katie’s feedback on her 
presentation observed how she had slowed her 
pace down from when she had presented earlier in 
the workshop, which was positive. Katie suggested 

“thinking that you’re talking to someone you know 
and turning your head”. In the earlier presentation, a 
student had indicated that she should, “Put yourself 
back in” and be more personal. The Iranian student 
said that it was good to practice giving feedback, as 
she doesn’t like doing it. 

feeDBack

There was no formal evaluation for this event.  
However, Dr Malcolm Quinn received feedback  
following a meeting from an interim visit from the 
external examiner relaying that the “sessions on 
writing and presenting were very popular”. Malcolm 
has requested two more sessions in January 2012 
for his students. And one of the students provided 
some feedback.

1. Was the workshop useful? If so, why? The workshop  
was a leap forward in how to present complex  
research  ideas to an audience. The techniques  
demonstrated were really helpful to overcome  
obstacles which I would normally encounter.

“i found the exercises  

particularly helpful,  

it illustrated instantly  

what went well or 

wrong when attempting 

a presentation.”
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2. Do you feel more confident about making a  
presentation after the workshop? Yes, I do. I feel 
much more prepared.

3. Can you rate it on a scale of 1-5 (1 being poor and 
5 being excellent)? 5

4. Would you recommend this presentation practice 
workshop to a friend? Yes, definitely!

5. Would you attend another presentation practice 
session? No, perhaps in a few years time to refresh 

the memory or to advance the skills gained from this 
session

6. Anything we could do to improve it? No, I found 
the exercises particularly helpful, it illustrated  
instantly what went well or wrong when attempting  
a presentation

7. Any other comments? For this particular course 
I wished the session would have been much much 
earlier, as presenting research is a constant feature 
of the course not only within the group of students 
but also publicly.

credit: lydia evans
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learning points

• This gives additional evidence for the effectiveness  
of the workshop format developed for the Course 
Rep event, especially around informality and  
peer-to-peer feedback.

• It demonstrates that this type of workshops are  
effective at course level, albeit in a small group

• Also demonstrates that it is effective with students 
with English as a second language

• With such a small group the experience is different 
to that of the large workshop; participants had more 
intensive feedback from Katie, which is beneficial, 
but would be difficult to replicate across courses, 
unlike the Course Rep model

artsMart

There were opportunities to develop two events  
at Artsmart, a two day arts market at Chelsea on  
1 and 2 July 2011 with over 40 events co-ordinated 
by ECCA. 

The main reason for doing this was to test out  
further models for events that helped support skills 
for enterprise and employability.  

proMoting Your talent -  

presentation skills

This was a a collaboration with Adam Watling from 

Fashion Business Resource Studio to help develop 
skills and confidence in fashion students and other 
UAL students. Rather than do presentations and 
Q&A’s, we decided to test out an informal panel  
discussion with Adam chairing and asking a series 
of questions, before opening up the discussion  
to the audience. 

Here is a sample from the questions that we put  
together for the chair to use as a guide. 

• What was your first experience of speaking in public?
• What kinds of speaking have you done (pitching, 

giving talks, TV interviews)
• Are there any examples where speaking in public 

has furthered your business or made you contacts?
• Any particularly good/bad experiences?
• Do you get nervous at all?
• Any advice on getting over any nerves?
• How do you answer difficult questions?
• What are your top tips?

“i feel as though public 

speaking is something that 

can be taught so this project 

is extremely relevant  

and i’m very proud to  

have supported it”  

reeM kanj, House of rena
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We had three speakers: Reem Kanj from House 
of Rena, a fashion label; and Emma-Jayne Parkes 
and Viviane Jaeger from Squid London, an award- 
winning business that creates products that change 
colour with water. 

All the speakers shared personal experiences and 
advice on how to get your voice heard and promot-
ing your business or yourself. Squid London, for 
example, talked about how they were nervous when 
they first presented their business, and Reem Kanj 
shared how she is mainly comfortable with public 
speaking but how here sister, and business partner, 
doesn’t like it at all.

Reem says, “I think public speaking is an impor-
tant skill to have in the creative industry. It’s also 
relevant to mention that a lot people believe it can’t 
be learned and must be something innate. However 
I feel as though public speaking is something that 
can be taught so a project such as Speaking Out as 
a Creative Student is extremely relevant and I’m very 

proud to have supported it and talked to students 
and graduates at UAL.”

I engaged some student bloggers to write about 
Artsmart events for the ECCA website. As Kristine 
Omandap had demonstrated her writing skills by 
blogging about the previous event she had attended, 
I employed her to write about Artsmart, including 
this event (http://bit.ly/speakingoutkristineblog1).

kristine’s Blog

The speakers for this talk were:
Emma-Jayne Parkes & Viviane Jaeger -Squid
Reem Kanj - Fast Five Fabulous

This particular talk was more of a panel discussion.  
We as an audience were able to openly ask  
questions which gave the talk a more relaxed feel 
almost immediately. What I think made a difference 
was the chosen speakers were all UAL alumni of 
what only seemed around 2 years? It gave me the 

“i found the panel discussion 

scenario really good. it made 

me feel comfortable, and 

almost on the same level as 

the speakers? i even almost 

asked a question. almost.”
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feeling of reassurance of there is space for me and 
us as (soon to be) graduates and we can make our 
own mark or illuminate marks of others.

The talk began with a simple introduction as to 
what they do as creatives in the industry, and how 
they got there. The emphasis upon presenting and 
public speaking was heavy, which made it easy to 
keep the conversations from going off in a tangent. 
The speakers gave us great tips and techniques as 
to how to give a great presentation and in fact how 
to present yourself. We were advised to think about 
ourselves and the presentation as a whole.

Some of the tips I found extremely useful were:

“Speak loudly. Be stern” 
“Let your personality show through” 
“Be open” 
“Take your time” 
“Smile”

I found the panel discussion scenario really good. 
It made me feel comfortable, and almost on the 
same level as the speakers? I even almost asked a  
question. Almost.

creative coMMunication 
skills - artsMart

This event was a completely different model, and 
involved me delivering a workshop in collaboration 
with Hannah Clements from Creative Careers, who 
runs workshops on networking skills. We felt that 
that networking skills and presentations skills were 
two-sides of the same coin were both essentially 
about conversation.

We began the session with a technique developed at 
one of Hannah’s previous workshops. You turned to 
your neighbour to introduce yourself. Then, as a pair, 
you then spoke to another pair and introduced your 

credit: lydia evans
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partner. It got people talking very quickly and com-
fortably. If those four people introduced themselves 
to another four people, with one person speaking in 
front of seven others, technically that’s public speak-
ing. This method takes away the pressure associated 
with public speaking and creates a seamless transi-
tion from conversations to presentation.

In pairs, the participants introduced themselves, 
including who they were, what they do, their latest 
project and one thing they’d like to do next. Then 
in groups of four, they introduced their partner in 
the same way, before moving into groups of eight 
to introduce themselves again. This way, they got to 
practice talking about themselves and how to clearly 
communicate what they do, and practice speaking in 
front of a bigger group. 

We then got feedback from the group, and then asked 
them to connect with people they hadn’t spoken to 
find out how what they did and how they could help 
each other. After that we reflected on key points and 
top tips for both networking and presentation skills. 

During the session feedback to the group, one stu-
dent said that they thought it was going to be really 
awkward and artificial, but actually having a struc-
tured approach for speaking to someone new meant 
that it was a lot easier to start conversation.

feeDBack

Again, there was no formal evaluation for individual 
events at Artsmart. There was a very good atmos-
phere in the room and people were clearly enjoying 

speaking to each other. Hannah wrote on her Crea-
tive Networking blog (http://bit.ly/speakingoutcreati
venetworking),“We had a room of almost 80 people 
talking, networking and presenting to each other for 
an hour - it was hard to get everyone to stop talking 
by the end – that’s a result!” 

Two students gave informal feedback: 

“I found the workshop really good. Straight away you 
were very engaging to the audience, asking ques-
tions and integrating people’s responses into your 
talk. The build up from introducing yourself in pairs 
to talking within a small group was a fun way to get 
people taking part. Also by starting small, it quickly 
made the situation less formal. The short time limit 
meant that you had to simply get on with it, so no 
time to be shy!”

“The workshop was great for confident and shy 
people to interact and network with one another. It 
provided the opportunity to test out different ways 
of introducing ourselves and utilise our recall and 

“We had a room of almost 

80 people talking, network-

ing and presenting to each 

other for an hour - it was 

hard to get everyone to 

stop talking by the end –  

that’s a result!”
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listening skills, both very important when engaging 
in a conversation.”

Kristine, one of the students I interviewed for the 
Fellowship, blogged about the ECCA event for her 
own blog, and her writing carries a very distinct 
voice. I was engaging student bloggers as part of 
ECCA’s Making Money from your Creativity to cover 
Artsmart for the ECCA website, so I commissioned 
her to cover a series of events at Artsmart. Here’s her 
blog entry (http://bit.ly/speakingoutkristineblog2):

kristine’s Blog

Creative Communications Skills was held by:

Laura North - Speaking Out 
Hannah Clements - Creative Careers

This talk was about public speaking and networking, 
both of which I am trying to get better at. After intro-
ducing themselves, they announced that his talk was 
interactive (to my horror). It’s pretty much my pet 

peeve. Forced situations where your forced to speak, 
forced to wave the list goes on...

However, this in fact was a pleasant experience. After  
a long day of being slumped in a tiny chair, the 
chance to speak to one another was actually really 
fun. We were asked to simply turn to our neighbour 
and talk about ourselves, whilst the other listened 
and vice versa. A few steps later we were talking 
about ourselves to a group of 8. A step later we had 
to approach strangers. Without us knowing, we were 
networking and public speaking (on a smaller scale).

Most people in the room raised their hand when 
asked if they were nervous about public speaking. I 
doubt if those people in the room realised that they 
were doing public speaking when in their groups  
- I certainly didn’t!

I found this talk really invigorating, it made me feel 
that networking was something that could come 
quite naturally to me, and although public speaking 
can still send me into a trembling mess, removing 
the label “public speaking” seems like a good start 
to solving my problem. It was definitely one of my 
favourite talks of the whole event.
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DeutscHe Bank  

presentation training 

The Deutsche Bank Awards have a strong focus on 
enterprise, and preparing the students to make the 
most of this opportunity.

After speaking to Wendy Smith and Kate Terris about 
their presentation training at the Royal College of Art 
for the Deutsche Bank Awards shortlisted students,  
I arranged for them to come and deliver similar  
training for UAL students.

In collaboration with Caroline Carron and Dave Piper, 
Creative Careers, Wendy and Kate came in to deliver 
a series of one-to-ones with the students on the 
shortlist. One session would address content and 
initial presentation issues. A second session would 
provide a run-through of the presentation, followed 
by feedback.

Wendy worked on the strength of their narrative and 
pulling out the unique selling points. Kate concentrated  
on body language and the impression that you make 
with your voice and presence. Due to their experience  
with the Deutsche Bank Awards they were also able 
to give very tailored advice about what the judges 
may be impressed by in relation to these aspects. 

To give an impression of their methods, here is a 
description of one of the sessions with a shortlisted  
candidate. Alexandra Sykorova is a partner in  
fashion brand We Are Not Sisters.

First of all, Wendy and Kate ask her to tell them some 
details about the business and they work on the  
elevator pitch and getting the message clear about 
her business. “We Are Not Sisters is a multifuctional 
fashion brand,” explains Alexandra. Wendy says that 
the word ‘multifunctional’ needs more explaining to 
ensure that the audience is clear about what it means 
straight away.

Alexandra explains further: “Multifunctional means 
we produce products such as a bag that becomes a 
hood and a skirt that unfolds into a blanket for the 
beach.” This makes the meaning of the word really 
clear and gives some great examples of what they 
produce. They are starting off in Slovakia and use 
left-over fabrics, hiring seamstresses that can work 
at home. Wendy suggests that she emphasises the 
social enterprise angle as that is something that will 
be of interest to Deutsche Bank.  Initial feedback from 
Wendy is, “You speak beautifully and have lovely 
poise and posture. You come alive when you speak.”

“We try to encourage  

the students to gain  

experience within the  

learning environment  

so that these skills can  

be practiced”  

george Blacklock,  

Dean of college, WiMBleDon
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As there will be others presenting with her, Kate 
says, “You need to work together as a team even if 
you are doing most of the talking. Listen to the other 
person when you’re talking.” This gives a sense of 
team-work and shows that they are really interested 
in what the presenter is saying.

They then move on to a role play, where Wendy and 
Kate are the Deutsche Bank judges. Alexandra goes 
outside the room and comes back in. They welcome  
her, shake her hand, and Alexandra introduces  
herself. Kate says, “Put a beat between your name 
and your surname,” which means that it is clearer 
and more confident.

They then give feedback as Alexandra presents,  
including suggesting she starts off with “Thank you 
for inviting us here today” before embarking on the 
presentation. They make suggestions about how she 

could integrate demonstration of the products into 
the presentation, including wearing the clothes as 
this would make more of an impression. “But,” says 
Wendy, “don’t pass anything round while you’re 
speaking as they’ll stop concentrating on you.” 
They also suggest she slows the pace of it down. 
They have good specific advice for Deutsche Banks 
Awards as well, such as talking about the mentor  
as well as the funding, as this is an integral part of 
the Award.

Next is the questions. Kate says, “What’s the one question  
you don’t want them to ask?”and encourages  
Alexandra to think of how she would answer a  
difficult question. “It’s about how I am going to 
organise my work and entrepreneurship. Both the 
other women are working full-time and then plan to 
go part-time.” Wendy and Kate suggest emphasising 
that they have other income streams to supplement 
the money from the Deutsche Bank Award so it is 
sustainable in the immediate future.

• The one-to-ones helped develop the content and 
style of presentation

• Specifically designed for the Deutsche Bank 
Awards, to increase their chances of delivering  
a winning pitch

• Very tailored towards enterprise and employability 
skills

• It would be useful to look at ways of reaching more 
students, as there is impact on only a selection of 
people
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presentation practice 
WorksHop

One of the key factors that emerged from the reser-
ach and events was that practice plays a major part 
in improving public speaking skills.

We teamed up with the Learning Zone to use their 
presentation pods for ‘Presentation Practice Work-
shop,’ with Wendy Coath, Learning Zone Advisor, run-
ning the workshop with me. 

Nathan Jamo and Kristine Omandap, two of the stu-
dents who took part in the interviews with students 
volunteered to take part. 

We based our practice session on Katie Streten’s 
workshop for the Course Reps. We split into two’s 
and presented what we did and didn’t like about 
public speaking to each other. In our pairs, we gave 
feedback, using the criticism sandwich model: say 
something positive, then give a piece of constructive 
criticism, followed by something positive again.

Then we presented to the whole group and every-
body gave feedback. The model therefore incorpo-
rated practice, peer feedback and building in that 
feedback to the next presentation. 

We also filmed a presentation exercise and watched 
them back, again giving feedback.

Kristine said she would “definitely recommend it to a 
friend”, and “The tips were very personal and it gave 
me more of a chance to signal my attention to one 

particular thing.” Filming the presentation exercises 
also helped: “I found it really useful, it helped me 
realise that I really don’t look that silly.”

Nathan felt he would also recommend it to a friend 
and attend another session. He said:

Although there was some initial reluctance on every-
one’s parts to be recorded, like Kristine, he found the 
recording the presentations valuable: “Watching the 
video back was very useful as it allowed some self 
reflection on what I was doing.” 

This small practice session confirmed that this work-
shop model works in small groups and can be led by 
staff or students with minimal training. Neither Wen-
dy or I had any previous experience in leading this 
type of workshop, and Nathan and Kristine played as 
strong a role as us - it is primarily based on practice 
and peer feedback, with guidelines.

“the workshop gave me 

additional information, tech-

niques etc to tackle my fear 

of public speaking. i feel 

more confident, to an ex-

tent, as it has helped me with 

presentation practice.” 
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credit: lydia evans
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We wanted to create a hub for resources and sharing  
knowledge, in order to make this project sustainable  
and cost-effective in the long-term. The good  
practice knowledge research both within and outside 
the University goes here. But this website is very 
flexible and has been designed to ensure that it will 
integrate with other University web strategies. 

I therefore met with various people working on  
web projects: 

I had discussions with several people about the best 
way to proceed with online resources. Siobhan Clay, 
who looks after the ISHE website; Chris Follows, 
who set up process.arts, where resources can be de-
veloped and shared, and John Casey, who is leading 
on development of ALTO, which will be a repository 
for resources. 

PPD Coach (http://www.arts.ac.uk/ppd/) was  
created to support students make the most of their 
personal and professional development opportunities  

whilst at UAL. There is a section that focuses on 
presentation skills: http://www.arts.ac.uk/ppd/pdfs/
Presentation%20Skills.pdf

The plan was to create a Wordpress site to then share 
with. However, a couple of conversations influenced 
this. I consulted Lindsay Jordan, CLTAD, who has 
extensive experience developing online resources,  
who she recommended sharing resources on  
Facebook. And speaking to Siobhan Clay, we felt that 
some of the resources would fit logically on ISHE to 
help support the presentation element of the unit.

I commissioned Katie Streten, who has been leading  
on workshop development, to create two series 
of videos: ‘Basic Presentation Skills’ and ‘Building  
Confidence for Presentations’ . These are also on 
Vimeo and Slideshare, and posted on Facebook.

There are also three videos of speaker presentations 
from ‘Speaking Out as a Creative - presentation skills 
made easy’ on Vimeo (www.vimeo.com/speakingout). 

Given that there are various different online hubs 
for information, it’s important not to create another 
new area. However, there is still scope to review and  
develop this and see if there should be a separate 
site, particularly in relation to discussions with Chris  
Follows about Speaking Out as a Creative Student  
using a shell verison of process.arts in a pilot project.

online resources
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online resources

• Survey – 160 respondents  
(aim: 30 survey respondents)

• Case studies –  7 students, who participated 
in at least one event 
(aim: 6 students, who participate in one 
event)

• Good practice research –  70 UAL staff and 
11 external people (aim: 5 UAL staff and 5 
people from other creative institutions)

• Online resource – website resources (aim: 1 
website)

• Events – 3 pilot events, 5 supplementary 

events (aim: 3 events)

• Course rep event – 16 participants  
(aim: 15 participants)

• Graphic design – 25 participants 
(aim: 25 participants)

• ECCA event – 94 participants  
(aim: 50 participants)

• Report – 1 report 
(aim: 1 report) 

• Recommendations – 1 set of suggestions for 
a continuing programme (aim: 1 set)

acHieveD oBjectives

credit: lydia evans
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When looking at making recommendations,  
particularly in relation to embedding presentation 
skills support on the curriculum, I spoke to the  
following people to get advice and feedback:

• Hilary Baxter, Course Leader, Theatre, Wimbledon
• Alison James, Head of Teaching and Learning, LCF
• Ellen Sims, Acting Senior Educational Developer, 

CLTAD
• Sarah Temple, Information Design Course Leader, 

LCC
• Pei-Chin Tay, Student Development Officer, SEE

isHe

“Presentation skills do need to be embedded into 
courses. It’s about finding the unit where they’re  
going to be most valuable,” Alison James says. 
She suggests the Introduction to Studies in Higher  
Education (ISHE) unit is a sensible place to begin.

Sarah Temple, also suggests that the most obvious 
point to embed these skills on the curriculum is the 
ISHE unit. “Start from that point. These skills should 
come really naturally. The students should get into a 
culture of presenting early, practising different types  
of speaking with different sizes of groups. It is very 
linked with the curriculum.”

“How do you deliver to that many students?” says 
Sarah. “It’s got to come from the course teams.”

“The ISHE online resource (www.arts.ac.uk/induction)  
would be key in this - you should have useful  
resources all in place. Send out a site to  
everyone where there are guides on the subject,  
videos, podcasts, sharing good practice. Although  
in reality we’ve got a long way to go as people  
don’t tend to add things.”

Hilary Baxter has indicated that she would like to  
collaborate and put this into practice.  is collaborating  
on putting this into practice. “The plan is to deliver 
presentation confidence and skills training in the  
introductory unit to the whole of the theatre first 
year. There will be three intensive workshops, each 
lasting a couple of hours, with about 40 students in 
each.The workshops will take place back-to-back in 
one day, planned for Monday 31 October.”

eMploYaBilitY

“You can look at employability skills more  
generally,” says Sarah. “Employability guidelines for 
the University - maybe put it in there. Colleges have 
to take notice. Or is it fundamental studio skills?  
It’s both.”

eMBeDDing on curriculuM
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embedding on curriculum

Alison suggests, “Look at when is the right 
time of the year, when students are involved in  
industry. Also, the second year do a consultancy 
project, where they identify an area of business to 
do some free consultancy. Anywhere students have 
to pitch and sell something.”

Sarah Temple agrees with this, “When students 
are presenting live projects to industry there is a 
huge challenge of being suddenly thrust into real  
professional situations, and having to work together, 
like the presentations to Dorling Kindersley [part of 
our pilot event]. Another area could be collaboration 
units in the second year which are cross-university, 
with joint presentations.”

Ellen Sims points out that, “Course teams look 
at what is embedded in the course to pitch for  
placements. For example, graphic design second 
year works placements.” 

ppD

Pei-Chin says, “PPD is the most effective way of  
getting round to the course leaders, fit within the 
framework.”

“At CSM, everything is embedded into courses, 
and we work directly with the course directors and  
administrators compiling schedules. There are  
varying degrees of how PPD is structured and 
planned. At LCC there are PPD tutors and semi-fixed  
frameworks. The PPD framework will continue,  
implementation will change.” 

Sarah Temple says: “First and second year assessment  
points. Key things that would be in the PPD  
programme will still have to take place and will be 
delivered by studio path. Those people will already 
be busy, so it may be skipped through more, there 
are too many students.”

staff DevelopMent

Ellen and Alison both bring up staff development. 
Alison says. “The staff training we have done around 
presentation skills have been very effective. It’s ab-
solutely key doing workshops with staff so it can 
cascade down.” 

annual course Monitoring

Ellen also mentions the annual course monitoring 
and whether there are questions about presentation 
skills. If you ask specific questions about student 
confidence you’ll get specific solutions. “Does your 
course support the development of confidence and 
presentations?” Could be an opportunity to review. 

Useful raise awareness around review. Although 
wouldn’t have to go through a validation process 
though. As it’s not a change to assessment, could just 
change the brief and the way that activities are set up.

Briefs into unit handbook Ellen suggested a template. 
Handbook asks for activities of brief to be mapped 
against criteria - presentation skills. Assessment 
briefs are mapping activities to criteria. Presentation 
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eviDence for tHe neeD

Both staff and students indicate that support with 
public speaking skills and confidence is needed.

87% of course leaders and tutors who responded said 
that their students need support with speaking in pub-
lic and making presentations. 80% of respondents 
said they would like to know more about any training 
or resources once they are available.

70% of students in the survey said they were nervous.  
Public speaking confidence is always below general  
confidence by a surprisingly consistent average  
differential of 2.0 (out of 10) across all the data groups.

80% of students felt like they weren’t already receiv-
ing support. 

The survey results indicate that a higher frequency  
of opportunities to speak in public increases public 
speaking confidence and may be linked to general 
confidence. 

This gives even more reason to develop these skills 
with students, to ensure they are giving themselves 
the best opportunities in enterprise and employabil-
ity - and in life generally.

In the survey, home males rate themselves as the 

keY finDings & recoMMenDations

most confident in public speaking, Female EU stu-
dents the least. In the subset of international stu-
dents, students with English as a second language 
rate themselves the least confident.

sHaring gooD practice

This project has demonstrated that while there is a 
great deal of activity in presentation skills support 
occurring at the University and beyond, assistance 
can be ad hoc, and good practice is not necessarily 
shared.

Recommendation

Improve good practice sharing by promotion of this 
report and by circulating online resources (see ISHE 
website section below). 

curriculuM-BaseD support

There was an excellent turn-out at the extra curricu-
lar event in partnership with SEE, but it is clear that 
in order to reach the large number of students at 
the University, embedding on courses would be the 
most effective way of encouraging public speaking 
skills. This is backed up by feedback from staff. 
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key findings & recommendations

“Training does need to be embedded into courses. 
It’s about finding the unit where it’s going to be most 
valuable,” says Alison James.  

“If it comes from within the course, students will do 
it because they have to,” says Anisha, one of the stu-
dents I interviewed. 

However, turn-out is not guaranteed even on cours-
es. For example, the ‘Presenting to Industry’ event 
on the Information Design course at LCC, the drop 
out rate was quite high, and support needs to be de-
signed carefully.

 
Recommendation

Investigate further ways to embed on the cur-
riculum, especially in relation to ISHE, PPD and  
enterprise and employability.

eMBeDDing on curriculuM  

- isHe

Investigation into embedding support onto the cur-
riculum has suggested that the Introduction to Study 
in Higher Education unit is a good place to start. 

credit: guy archera
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Presentation skills are explicitly referenced in this 
unit, and teaching these skills here means that  
support reaches the students early in the courses, 
reducing the likelihood of an initial negative experi-
ence in presenting which could adversely affect their 
confidence. It also helps students “get into a culture 
of presenting early,” as advocated by Sarah Temple. 

Feedback from other staff supports this, and discus-
sions with Siobhan Clay about the ISHE website indi-
cates that there will be a strong opportunity to create 
online support. 

Recommendation

Investigate further at how we provide tangible sup-
port for teaching of presentation skills on ISHE, 
and develop a strategy of embedding on ISHE. 
Collaborate on a pilot event with Hilary Baxter, 
Course Leader, Theatre, at Wimbledon, teaching the 
whole first year presentation skills on one day in 
three workshops on 31 October 2011. Ensure that  
learning points from this project feed into the plan-
ning, and that the event is evaluated and creates a 
framework for future events.

eMBeDDing on curriculuM - 

enterprise anD eMploYaBilitY

The ‘Presenting to Industry’ pilot showed the oppor-
tunities linked to developing presentation skills; sev-
eral of the students who presented then discussed 
placement opportunities with Doring Kindersley.

Consultation with staff and good practice re-
search shows that there are many opportunities for  
students to present to industry. It is also a key point 
where they need support. Providing this would not 
need course validation, just a change of brief.

Recommendation

Investigate the possibility of highlighting this oppor-
tunity for support on the University’s Employability 
guidelines, and liaise with SEE’s Educational Devel-
oper and Events Officer to identify how this can be 
supported on the curriculum and during SEE events.

eMBeDDing on curriculuM  

- ppD

Another key area is PPD, especially as PPD itself 
is becoming more embedded in the curriculum.  

“i think presentation skills 

training should in the  

courses, to be honest. We 

are all creatives and we 

have to pitch ourselves, so 

really we should all be doing it.”  

stuDent  

universitY of tHe arts lonDon
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Presentation skills are a key PPD skill, and outlined 
in the UAL ‘PPD Principles and Guidelines’(2010). 

Recommendation

Investigate further ways of working with course 
leaders to embed presentation skills into PPD ele-
ments of the curriculum.

stuDents WitH englisH  

as a seconD language

The findings suggest that students with English as 
a second language are less confident with public 
speaking, due to language barriers and cultural dif-
ferences. This is supported by the survey statistics 
(though there was low survey participation from 
this group), student quotes from the survey, Course  
Director consultation and student interviews. 

There is some conflicting evidence on this topic: in 
the evaluation from the SEE event confidence for 
students with English as a second language was 
high. Plus, Roger Orwell, an expert in this area, 
questioned the assumption that this group weren’t 
confident with public speaking, as referenced earlier. 

However, there is enough evidence to suggest 
that this should be investigated further. And the  
approaches that were taken in the pilot events were 
not tailored to the needs of students with English as 
a second language, with evaluation from the event in 
collaboration with SEE showing that confidence in 

this group improved at one of the lowest rates. 

Recommendation

More research, perhaps in the form of a sur-
vey, should be undertaken in association with the  
Language Centre to determine whether students 
with English as a second language need more or 
different support and if so, how that would be  
delivered. The survey that was used for this project 
could be adapted to make the best use of resources.

event MoDels

We tested a three core event models, including a 
workshop, expert panel feedback and an event with 
three speakers. 

Both the workshop and event with speakers scored 

key findings & recommendations
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highly with participants, with 100% and 98% respec-
tively saying they would recommend it to a friend. 
The benefits of the three speaker model is that it 
reached a high number of people (94 and will reach 
more via the online videos). However, it doesn’t in-
corporate a practice element, is harder to replicate at 
course level, and has cost implications (we paid £80 
per external speaker).

The expert panel feedback scored lower with two 
thirds’ of participants saying they would recommend 
it to a friend, but there were a few factors which may 
have influenced that (such as some of the students 

not realising they needed to prepare in advance), 
so it may be something that should be re-tested. It  
incorporates practice, but this can be quite formal 
and intimidating if done in a large group. If staff act 
as panellists, it would be useful to offer training in 
giving feedback on presentation skills and confi-
dence, as many staff focus on ideas and content.

The workshop format would appear to be the  
easiest to replicate at course level, as it relies on peer 
feedback, which is a) achievable with many students 
b) cost-effective by using students to lead feedback 
groups c) draws on the fact that students feel most 

credit: alys tomlinson
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comfortable speaking in groups of people they know 
and d) gives the students practice, one of the key 
factors that we have identified that improves skills 
and confidence.

The confidence workshops run by Counselling also 
appear effective, allowing participants to practice in 
a safe environment.

Recommendation

Use the workshop model developed during  
Speaking Out as a Creative Student as a basis for 
embedding presentation skills on the curriculum. 
Create a workshop template and ways to help tu-
tors use it, including guidelines on giving feedback. 
Other events could include the three speaker model 
used in events run by SEE and the workshops run by 
Counselling should continue and develop.

practice anD preparation

One of the clear findings of the survey is that prac-
tice helps improve student confidence and skills. 
There is a significant increase in public speaking 
confidence - and general confidence - when students 
are required to speak more regularly in class. 

This is supported by evidence from course leaders, 
my observations through pilot events, and anecdotal 
evidence from students. Fortunately, crits are a core 
part of the curriculum so there is a strong foundation 
for this already. 

Again, results from the survey, both quantitative and 
qualitative, suggests that preparation plays a major 
part in confidence when speaking in front of others. 
‘Speaking without preparing’ ranks the highest in 
terms of feeling nervous in the survey.

Recommendation

Ensure that crits are a regular part of courses, and 
students all get the chance to speak and present  
informally during class regularly.

creating an inforMal  

environMent

Formality appears to increase nervousness. This 
was established repeatedly throughout the research 
and evaluation. Students say that they are more  
comfortable talking in an informal way to their peers. 

“Being examined by people 

always makes you nervous. if 

they are people you admire 

especially or tutors who  

are experienced, this may 

put more pressure on  

presenting.”  

stuDent, universitY of tHe arts lonDon

key findings & recommendations
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In the survey the top four things that people feel 
most confident about are all associated with a de-
gree of informality: ‘Speaking in group discussions 
with people you know’ (4.0); ‘Informal Presenta-
tions’ (3.2); ‘Speaking In Informal Meetings’ (3.1); 
and ‘Presenting Your Work In Class’ (3.1).

Students feel less confident with ‘Formal presenta-
tions’ (2.3) than with ‘Informal Presentations’ (3.2), 
with a 0.9 difference. The discomfort with formal-
ity is exaggerated further when adding examination 
pressure in to the presentation scenario (2.0).

The size of audience – ‘Speaking in front of a large 
audience’ – is more nerve-wracking (2.0) than 
‘Speaking in front of a small audience’ (2.7), with a 
0.7 difference.

If there is an assessment or something is  
riding on the presentation, the pressure and nerves  
increase. In the survey, ‘Formal presentations’ (2.3) 
and ‘Pitching your work to a potential client’ (2.5) 
are both scenarios were people feel more nervous, 
compared to other situations when there is no spe-
cific result resting on the presentation.

Recommendation

Create an informal environment for any work-
shops or discussions around presenatation skills 
– in a familiar supportive environment – before  
being required to speak in front of an unfamiliar 
more formal audience. Develop a culture where in-
formality and being yourself is encouraged (ie OK if 
you put your hands in your pockets etc). Inevitably, 

there will be formal situations but the students will 
be better equipped to deal with them if they have 
practiced and prepared for a period of time and felt 
comfortable.

peer involveMent

The research (survey and three evaluations from 
events) consistently showed that respondents found 
speaking in front of people that they know easiest. 
Further evidence demonstrates that students feel 
more comfortable speaking in front of their peer-
group. 

‘Speaking in group discussions with people you 
know’ has the highest score in terms of students 
feeling confident, at 4.0. This is 0.8 higher than the 
next entry, which is ‘Informal presentations’ at 3.2. 
‘Presenting Your Work in Class’ also scores highly 
at 3.1, which supports the suggestion that students 

“i do get quite nervous 

in front of people i don’t 

know... But when i am in my 

class with my teachers and 

school mates, it’s not a  

problem.”  

stuDent  

universitY of tHe arts lonDon
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are more comfortable when speaking in front of their 
peers or people they know. Oliver Furlong’s work on 
peer feedback led him to believe that this was the 
case and Susannah Rees’ investigation showed that 
students felt twice as nervous in front of tutors than 
in front of peers.

Recommendation

Again, regular practice in class that combines  
informality and familiarity, seems to create the ideal 
conditions for students to improve their presenta-
tion skills and confidence.

There are also opportunities for working with the 
Course Reps or student representatives and training 
them to be workshop group leaders. 

Alan Dunnett, Course Director, MA Screen, Drama 
Centre London, indicated another opportunity dur-
ing consultation: “The course addresses the quality 

of interactive communication. This is an area my 
students could quickly improve in and actually be 
able to provide a service for others.”

creating a positive  

environMent

One of the key findings from the survey was that 
students fear being judged negatively, whether on 
their work or just themselves. Over a quarter of re-
spondents to the survey mentioned it in the free text  
sections, with no prompt or multiple choice. Creat-
ing a supportive and positive environment seems 
vital to counter this perception and fear. 

One of the students I interviewed described how her 
tutors tried a different method to make her comfort-
able, by asking questions rather than expecting her 
to present a monologue. 

Recommendation

Develop a set of guidelines for staff training or for 
staff to use when giving feedback. It seems that  
simple things such as smiling and nodding may 
have positive impact. 

If a student is nervous, it may be worth trying other 
methods, possibly by asking them questions rather 
than them making a presenation, and perhaps use 
an informal, ‘round-the-table’ format to start with, to 
make the setting more informal and conversational.

“i’m terrified that people will 

judge me and think that i 

don’t know what i’m talking 

about (even though most of 

the time i probably do!). i’m 

scared people will laugh at 

me.”  

stuDent, universitY of tHe arts lonDon
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If the environment is less formal, the speaker feels 
less nervous and it is easier to facilitate practice. The 
idea of a ‘criticism sandwich’ proved useful in the 
Course Rep workshop - if there is negative criticism, 
we said something positive to start with. Eg, “Your 
ideas were excellent and you expressed all of your 
key points very clearly. It would be useful to slow 
down the pace, so you can make sure the audience 
understand all the points.”

Being open

A surprising finding was that simply speaking about 
the subject with others increases confidence, as the 
feeling that ‘everyone is in the same boat’ is reas-
suring. 

This was expressed particularly by the participants 
in the Course Rep workshop where students had 
to present to each other about what they didn’t like 
about public speaking. People know that public  
speaking can make people nervous but probably 
don’t go into the discussion in any more depth than 
that. As mentioned above, a big fear is seeming stu-
pid or being judged; so knowing others feel nervous 

too brings everyone onto a more even platform and 
they can relax.

Recommendation

Discuss the topic openly, acknowledging that it’s 
common for people to get nervous, and potentially 
integrate exercises where students present to each 
other about what they do and don’t like about public 
speaking.

online resources

Online resources are a good way to reach those 
that have already engaged with support and those 
who haven’t. Facebook is a good place to post  
resources – students already use the platform and  
it is easy to share material. 

ISHE (arts.ac.uk/induction) is a platform that several 
people have advised would be a good place to put 
resources, and seems logical given that presentation 
skills are already a part of the ISHE unit on courses. 
However, in the survey, students rated other support 
(workshops, mentoring) online resources last. This 
suggests that there should be face-to-face support, 
supported by online resources for staff and students.

Based on our finding during the project, we produced 
two series of video resources: ‘public speaking  
basics’ and ‘confidence with public speaking’, and 
presentations to accompany them. We also created 
three films from the SEE event.

credit: luke potter

5sfngYQ8
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Recommendation

Share the online resources that have been developed 
through this project, using the ISHE website and  
trying to raise awareness of the site, improve its 
identity and communications around it, driving traf-
fic to it. 

Promote these resources to Course Directors and 
Tutors when they need to teach presentation skills 
on the ISHE unit. Develop further online resources, 

including a clear outline of the workshops, perhaps 
including a lesson plan and filming an explanation of 
how to run the workshop as a resource for tutors. 

Tutors could also show the video resources Basic 
Presentation Skills and Building Confidence tips as a 
basic introduction to the class. We created full length 
videos from the series of video clips for this purpose.

 
staff training

Staff training wasn’t within the scope of the project 
but it is clear that it is key to reaching UAL’s 30,000 
students.

Recommendation

Look at strategy for staff training on this area, and 
plan events so skills can ‘cascade’ down to the stu-
dents. Alison James already runs events like these 
and CLTAD are running events in October, so col-
laborate on these events.

consultation

Consulting with course directors and students  
was extremely useful and provided valuable  
information and insights. It also validated the need  
for this programme. 

Recommendation

Continue consultation with with Course Directors 
about embedding support on the curriculum, so pro-
vision is designed with their needs in mind. Students 
could be consulted via Student Survey or Course De-
velopment plans to find out if students feel they need 
support. Perhaps consult with students in more 
depth - perhaps during a workshop, asking them to 
feed back their feelings about public speaking.

“the staff training we have 

done around presentation 

skills have been very effec-

tive. it’s absolutely key doing 

workshops with staff so it 

can cascade down”  

alison jaMes 

HeaD of teacHing anD learning, lcf

key findings & recommendations
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